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CHAPTER I 
THE NEED FOR THE STUDY 
In a time when public education is being adversely criticized on 
all sides by those who would find fault with any aspect of our public 
schools (apparently more for the sake of sensationalism and publicity 
than for constructive criticism), we must always be alert to accept the 
challenge to better our schools, maintain deep-rooted convictions concern­
ing the education of our American youth, and strive to experiment and put 
into practice those concepts which may lead to better schools, better 
teachers, and a better educated American public. Although at times sub­
jected to tirades from newspaper editorials and magazine articles, and 
questioning by ci vie groups and parents, many educ·ators including the 
classroom teachers seem to dismiss or simply overlook the importance or 
such criticism and hence carry on their work without seriously considering 
the need for any improvement of any sort. 
In order to keep pace with a rapidly changing world and to help 
boys and girls better meet their socio-economic needs, many school systems 
are expanding their programs to include nevr courses of stuczy-, better 
methods of dealing with the everyday problems of children, and a definite 
emphasis upon character education. Each individual school must meet its 
responsibility for the education of the "whole child" of its community. 
In order to do so, the school's board of education, its teaching corps, 
and its student body should always be conscienciously concerned about the 
effectiveness of the school's program in relation to the service it renders 
' 
2 
to the community. If a school exists for the purpose of helping boys and 
girls to see their proper relationships with their total environment, then 
certainly that school should first have a fiexible curriculum which will 
allow changes that will not appear to be too deviatory, and secondly it ' 
should possess teachers who are properly adjusted to the school-comm.unity 
environment and who as a group will accept their responsibilities in a 
changing curriculum. 
Curriculum Improvement as an Administrative Problem 
Al though any real progress in modifying our present curriculum must 
�ome byway or public interest and demand, the task of carrying into action 
such �odification rests largely with the school administrator-the principal.. 
In a survey made of problems confronting secondary school principals,l most 
principals questioned stated that their greatest concern was with improving 
the school program of studies, including revising the curriculum. The 
problem, then, of structuring the school total program within limitations 
set down by the local school board and the regulations of the state depart­
ment of education is mainly administrative. Thus, in approaching the 
question of re-organizing any secondary school curriculum ., certain emphasis 
must be laid upon all factors involved in the organization, and probably 
more important, the administration of the revised curriculum. The problem 
1R. B. Patrick, "The Most Pressing Problems of Principals," National. 
Association of Secondary School Principals, National. Education Association, 
(Washington: May 1939), 23:4-28. 
3 
at hand for this study is that or bringing to light all the factors relating 
to organising and administering an effective program or student activities 
as an in�gral. part of the curriculum of Tyson Junior High School, to criti­
cally analyze the present school offerings, and to propose such changes 
that will cause the school's total program to become more attractive to the 
pupils, to the school staff, and to the school's patrons. 
Urgent Need for the Stu� 
In addition to the normal problems confronting the staff of the 
school, Tyson must cope with such local problems as amalgamating two extreme 
socio-economic groups represented by the student body, developing within 
the student body proper attitudes with respect to authority and property, 
and improving upon a poor attendance record caused by chronic truancy. 
It seems that even though scholarship is duly emphasized and that in the 
main the staff is doing its best to maintain a good school spirit, the 
school program is still lacking in some respects. It is the hypothesis 
or this study that if Tyson were to incorporate a f\111-time, well-organized, 
care.fully administered program of student activities, student morale would 
be lifted, contributing to better human relations not only between pupils 
and faculty but also among the pupils themselves. The writer does not 
pretend to present a panacea for all of the school's shortcomings but 
rather to point out the importance of and need for a co-curriculum as a 
possible alleviation of the failure of the school to adequately meet the 
pressing social needs of its pupils. To further emphasize the urgency 
of such a study, J. Paul Leonard says: 2 
If the modern secondary school is to meet the needs or society 
today we must immediately study its practices. We should restate 
its objectives, discover the needs of youth, build sequences of 
learning in the common areas and problems of life, and provide 
enriched experiences and opportunities for boys and girls in all 
other curriculum areas. This will require some bold strokes­
breaking away from rigid subject classifications, retraining 
teachers to be more competent in many areas, relating the school 
more closely to the activities of the community, and making dis­
tinct innovations in administration •. 
Plan of Procedure and Sources of Data 
4 
To make a worthy" appraisal of' the present educational. program of the 
school and to propose a sound and practical revision will require first 
a careful analysis of the school's curriculum; secondly, a study or the 
school's population as to its socio-economic environment and its social 
needs; third, a survey or both teacher and pupil.opinion as .to the need 
for extension of the curriculum; fourth, an investigation by personal. 
contact of educational services rendered by other local junior high 
schools; fifth, research into current literature for trends evident in 
the junior high school curriculum; and sixth, a study of problems attend­
ant to organizing and administering a program· of student activities on 
the lower secondary school level. 
Organization of the Stu� 
All original. data obtained through research and information furnished 
by prominent writers in the fields of curriculum improvement and school 
2J. Paul Leonard, Developing the Secondary School Curriculum, {New 
York: Rinehart & Company, 1949), p�52. 
5 
administration will be presented in chapter fonn. Each chapter will in­
clude any necessary graphic illustrations and a summary of important 
findings. 
For the purpose of understanding the meaning of certain terms to 
be used throughout the study, the following explanations are given: 
1. curriculum--the sum total of aJ.l educational. experiences spon­
sored and directed by the school. 
2. co-curriculum--school-sponsored educational experiences not 
necessarily associated with mastery of traditional subject matter. 
3. need--a lack of sufficient knowledge, acceptable behavior, or 
necessary skills which may or may not be felt by youth. 
4. interest--motivation of the learner, upon which curriculum 
content may be based. 
5. activity-a technique of teaching, either by class or out-of­
class supervision. 
6. staff-all resident and special teachers in a single school. 
CHAPiER II 
TYSON JUNIOR HIGH SCHOOL-PRESENT STATUS 
Location and Condition of School Plant 
Tyson Junior High School, one of the three separate junior high 
schools of the Knoxville (Tennessee} city schools, is located at 
26o7 Kingston Pike, s .  W ., and is easily accessible from downtown Knoxville 
via Cumberland Avenue. It is almost centrally located within its school 
district (see map on page 7 ), whose boundaries extend from the Louisville 
and Nashville Railroad yards on the east, along Fort Loudon Lake and the 
Sutherland Avenue area, to the city limits on the west at Bearden, 
Tennessee. 
Until the recent school building program of the city was begun, 
the Tyson school plant was among the ci ty1 s better buildings, having 
been completed in 1937 and since then kept in excellent repair. In the 
past two years improvements have been made, such as : (1) installation 
of fiourescent lighting in classrooms, replacing indirect incandescent 
ceiling lamps and increasing the footcandle power to and above thirty, 
as recommended;l (2)  extension or heating facilities to increase the 
capacity to steam heat the gymnasiums; (3) complete renovation of the 
interior, including patching or wall.a and painting with acceptable, 
brightness-balanced colors; and (4) asphalt paving or the playground 
on the east side. 
lAJnerican Association or School Administrators, American School 
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The Student Bodz 
The student enrollment as of April 25, 1952, numbered six hundred 
and sixty-two, divided according to grades and sex as shown in Table I, 
page 9 .  Approximately 42 pe r  cent are seventh graders, 40 per cent are 
eighth graders, · and 18 per cent are ninth graders . This will indicate 
that the student body consists mainly of seventh and eighth grade pupils . 
The age range is from eleven to eighteen years and is wide-spread due to 
early enrollment and double promotions in the elementary grades and to 
retardation in both elementary and junior high school. 
The Faculty 
Including the school secretary, principal, and special teachers, 
the faculty for the year 1951-1952 has numbered thirty-eight men and 
twenty-two women. .All are college graduates and are certified by the · 
Tennessee State Department of Education . Eleven possess Master • s degrees, 
and eight have done graduate work beyond the Master' s .  All teachers are 
members of the National Education Association, the Tennessee Education 
Association, the East Tennessee Education Association, and the local 
school chapter of the National. Congress of Parents and Teachers. Many 
belong to various professional organizations relating to their particu­
lar teaching areas . 
The Curriculum 
Although many faculty members and laymen are content with the 








STUDENT ENROLLMENT OF TYSON JUNIOR HIGH SCHOOL 
APRn. 1952 
OrouP! Bol! Girls 
I 21 19 
II 19 21 
III 21 23 
IV 20 21 
V 18 16 
VI 16 21 
VII 16 2� 
7 1� lb6 
I 18 11 
II 15 18 
IlI 20 15 
IV 20 11 
V 14 20 
VI 17 20 
VII 14 17 
VIII 1S 18 
8 13� 130 
I 19 13 
II 15 13 
III 16 15 
IV 14 17 
Totale 4 64 � 



























school program more attractive to both pupil and community. The current 
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The school day is divided into six periods or f'ifty-six minutes 
each, with an eleven-minute group period beginning at 8 : 45 A .  M. Stag­
gered lunch periods come during the fourth period and are thirty minutes 
in length . The sixth period ends at 3 :  30 P .  M . ,  at which time school is 
dismissed.  In order to provide time for chapel exercises, either several 
class periods are shortened or one entire period may be taken for a double-
2PhysicaJ. Education two hours each week is required of all pupils . 
11 
chapel . Usually, lower-class chapel (for aJ.l seventh grade pupils) is 
scheduled at 10: 36 A .  M. on Thursdays, and upper-class chapel (for all 
eighth and ninth grade pupils) follows on Friday at the same time. 
Recently, double-chapels have been conducted on Mondays during a regular 
class period to present a current events film. 
Since no recess period is provided during the day, the only oppor­
tunity for the pupils to get out of doors is at the lunch period. But 
due to the large enrollment and limited playground area through which 
vehicular traffic must move, out-of-doors recreation is restricted. Other· 
than that received in gymnasium classes, no re gular in-door recreation is 
provided, either at lunch time or at any other time . 
There are few extra-class activities since adequate time and atten­
tion by all concerned have not been given .  Sponsored by the school are 
the Hi-Y Club for boys (which is affiliated with the Young Men ' s  Christian 
Association ), the Y-Teen Club for girls (affiliated with the Young Women' s  
Christian Association), a Girl Scout troop, a boy' s basketbaJ.l team, and 
a Boys' Ensemble . With the principal' s permission the Hi-Y Club meets 
during school hours at lower-class chapel periods and has been actively 
engaged in a school grounds beautification project. The Y-Teens meet 
after school and conduct some chapel programs as well as carry out pro­
jects to raise money for club use . The Girl Scouts who gain attention 
in the school by their annual. cookie saJ..es meet after school hours . The 
basketbaJ.l team which consists ma.inly of eighth and ninth grade boys 
represents the school in inter-scholastic games and has to do much of its 
practice after school hours • In order to meet with their faculty adviser, 
the Boys Ensemble assembles in early morning prior to group period. Other 
12 
clubs not sponsored by the school exist among the student body, and although 
they do not meet in the school, they exert their influence throughout the 
student body. 
Du.ring the past school year an attempt to organize the student 
body has been made so as to give the pupils more responsibility in school 
affairs . As now organized according to a constitution recently written 
by the pupils ,  the Student Representative Assembly, composed of one elected 
representative from each of the nineteen home groups , meets weekly during 
a class period with one of its three faculty advisers • . Activities of the 
Assembly have· centered largely on publishing a school newspaper, conducting 
an attendance improvement program, and establishing a constitution . As 
far as being actively engaged in a student assembly or activity program, 
a large majority of· pupils is not given the opportunity. 
� - relation to the instructional program, some grouping of classes 
is carried out . In general the pupils are grouped according to ability, 
with three large intelligence areas being used, from the above-average , 
the average, and then down to the below-average . Classes among eighth 
and ninth graders become less homogeneously grouped due to elective sub­
jects which when scheduled require shuffling of some basic skills classes .  
In an effort to help "bridge the gap" between the elementary and junior 
:Mgh schools , some grouping of smaller youngsters in the seventh grade 
has been carried out with some measure of satisfaction on the part of both 
teachers and undersized pupils who keenly feel lost among older and much 
larger pupils . Some quartering of retarded pupils regardless of age or 
size during a two-hour block of time has been done in the last several 
13 
years . Grouping for administrative . purposes is carried out alphabetically-, 
with an average or thirty-five in ea.ch home group. 
The School Community 
With I.'9ference to the sectional map on page seven, the school commun­
ity embraces an area of approximately three and one half square miles,  arti­
ficially and centrally divided by the Sou them Railroad tracks . The south 
si� , consisting of the West Knoxville and Sequoyah Hills residential areas, 
is characterized by middle-class and upper-class homes respectively; the 
north side , including the Mechanicsville , Fort Sanders , and Marble City 
residential sections, is noticeably" a lower-class area, largely character­
ized by dilapidated frame houses and apartment buildings . Each of these 
residential areas contributes to the Tyson school population, with the 
majority coming from the lower-income group . With reference to incoming 
seventh grade pupils in September of 1951, the figures in Table II will 
point out the reason for . Tyson' s  mixed and unbalanced population. 
Socio-Economic Background 
By surveying the enrollment cards of' all 662 pupils (see Table III) 
in order to ascertain the socio-economic backgrounds, it was .found that 
almost half of the homes are supported by manual labor, both skilled and 
unskilled; that parents of 80 children are unemployed and/or are supported 
by Aid to Dependent Children grants from the state ; and that only about 
2.5 per cent of the students come from very well-to-do homes . It is inter­
esting, also, to note the range of occupations, from professional and 
skilled workers to Armed service and school student. 
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TABLE II 
CONTRIBUTION OF ELEMENTARY SCHOOLS 
TO TYSON JUNIOR HIGH SCHOOL POPULATION m SEPI'EMBER 195'1 
Contributing School Pupils Contributed Per Cent of Contribution 
Van Gilder (Fort Sanders) 48 14.2  
Moses (Mechanicsville) 96 28. 3  
Perkins (Marble City) 68 20.1 
Staub (West Knoxville ) 76 22 .4 
Sequozab (Sequoyah Hills) ,1 1,. 0  
TOTAL 339 100.0 
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TABLE III 
OCCUPATIONAL STATUS OF PARENTS AND GUARDIANS 
OF TYSON JUNIOR HIGH SCHOOL STUDENTS 
Boys' Girls' Per 
OccuEation Parents Pa.rents Total Cent 
Manual Labor (skilled and 
unskilled) 135 16o 295 44.6 
Professional (doctors, law-
yers, teachers, etc. ) 42 43 85 12 . 8  
Unemployed (no jobs; depend-
ent on aid) 38 42 80 12.1 
Business (including office 
positions ) 35 76 11.5 
Merchants (grocers, etc. ) 
and Salesmen 20 13 33 , .o 
John Tarleton Institute 
(Knox County Orphanage) 20 12 32 4.8 
Truck Driver 9 11 20 3.0 
Insurance (and B rokerage) 12 7 19 2 . 9 
Civil Service (Postal, Fire-
men, Policemen, etc. ) 5 7 12 1 . 8  
Newspaper Work 3 2 , 0 .1 
Armed Forces 2 2 4 o.6 
Student 1 0 1 0.2 
TOTALS 328 334 662 100.0 
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Religious Background 
Another difference between the poorer and richer areas contributing 
to the school that cannot be overlooked, since it exerts a definite influ­
ence on the student body, is the varying religious beliefs and practices . 
The predominant churches in the lower-income area are Baptist, Methodist, 
Church of God, and the Nazarene Church . Churches located in the West 
Knoxville, Kingston Pike area include the Church of Christ, Presbyterian, 
and Methodist . Although religion plays a very important role in the live s  
o f  most homes represented, there seems to be a gre ater religious influence 
evidenced through the attitudes and behaviour of those children coming 
from the lower-income groups . While this may have its advantages ., it also 
creates a school problem at times ,  such as the showing of a classroom film 
to children whose parents otherwise forbid them to attend movies . 
Parent-Teacher Association 
The Parent-Teacher Association of Tyson, whose membership numbers 
720 for the closing school year, represents approximately 300 homes . In 
spite of this handicap., the organization has done much during the year to 
help bring about a closer tie between the extremes of the school district .  
Several programs , such as "Parents Go to School " in which parents who so 
desire may visit the school that evening and get acquainted with their 
children' s teachers and "Our Community and Tyson Junior High School 11 which 
was presented in November at the Second Methodist Church on Western Avenue , 
have not only invited parents in to the school but a.J.so have taken the 
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so to speak, out to the community. The Parent-Teacher Association renders 
many other valuable services to the school and therefore is an integral 
part of the total school program. 
Sunnnary 
Housed in a building in West Knoxville ( Tennessee )  that has been 
kept in excellent condition since its completion in 1937, Tyson Junior 
High School is a seventh, eighth, and ninth grade school with an enroll­
ment ranging from 650 to 700. It is largely a seventh and eighth grade 
school since approximately half of those who complete the eighth grade 
are transferred for ninth grade enrollment to West High · School. Its 
faculty which consists of eight men and twenty-two women is well qualified. 
Its program of studies ,  although traditionally organized, is rather com­
plete and is meeting pupil needs in subject matter areas. Its co-curricular 
program, however, is inadequate, since out-of-class activities are few in 
proportion to the size of the student body. The school community consists 
mainly of two extreme socio-economic re sidential areas, with no sizeable 
middle-income area, all of which is reflected in the school population • . 
The school 1 s Parent-Teacher Association is actively engaged in rendering 
valuable services to the boys and girls, such as sponsoring school parties, 
and is considered necessary to the total welfare of the school. 
CHAPTER III 
CURRICULUM TRENDS rn THE JUNIOR HIGH SCHOOL 
Discernible in the junior high school curriculum are certain trends 
or practice and thinking which should be emphasized when one is concerned 
with local curriculum revision. It is customary to investigate current 
practices in neighboring schools and in schools throughout the nation, 
not necessarily to imitate what others are doing but rather to obtain pro­
fessional stimulation; to develop eclectically a local program of research 
and experimentation; and to bring about eventually a unique school program 
to fulfill the school' s  responsibility in a given locality. It is the 
purpose of the writer to list and briefiy explain the more important 
evident trends, particularly those having some bearing upon the importance 
and place of a program of student activities in the junior high school 
curriculum. 
Developing a Schooi Philosophy 
Concenied with maintaining high standards in the event of an evaJ.u-
. ative study being made either by a regional association of secondary schools 
and colleges or by the local. school system's central staff, many secondary 
schools, including the junior high school, ·  are, as Albertyl says, "begirming 
to sense the need for developing a philosophy. "  Wide · awake progressive 
lffarold Alberty, Reorganizing the High School Curriculum, (New York: 
The MacMillan Company, 1950)1 p .  ?>. - --
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teachers and administrators are always interested in improving the life 
of the school and the community . The first step in that direction is the 
fonnulation of a dynamic, consistent philosophy of e ducation which should 
determine the school ' s policies and program . Professional growth to this 
end ( or means to a greater end) affords le ss dependence upon pre scribed 
formulas of education . 
Establishing Relationships Among Subjects 
One great complaint made of the secondary departmentalized school 
has been that undue emphasis has been placed on separate , unrelated sub­
jects and subject-matter fields . In order to show some relationship be­
tween subjects, for example , English and the Social Studies ,  or Science 
and Mathematics , many faculties and textbook authors are attempting to 
unify subjects through the process of fusing or correlation, or inte gra­
tion. Probably the most connnon "fused curriculum" can be described best 
through the words of Leonard2 who says : 
Take some minimum amount of s ocial facts in the separate social 
sciences ,  add some local conditions ,  some topics from current 
literature , s ome suggestions for improving s ocial practice , put 
in some activities which range out into the cormnunity, enlarge 
a bit to care for individual. differences ,  cut into a series of 
units , and serve in the grades desired. 
Correlation of subject fields or instruction means nothing more than 
co-operation between departments , such as English and Social Studies , to 
bring about a synthesis of the educational experience of the child in both 
York : 
2J ,  Paul Le onard, Develo� the Secondaey" School Curriculum, (New Rinehart and Company, �9 1 p .  295 . 
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fields . An integrated curriculum is the result, to refer again to Leonard,3 
or 
• • • endeavors to establish new threads or relationships by 
cutting across subject lines, usually by establishing new group­
ings, subject areas, or problems . Occasionally it is applied 
to the meanings inherent in the relationship between in-school 
and out-of-school experiences. 
The trend is not toward eliminating subject matter, per se , but to present 
a .f'u.nctional, unified curriculum as opposed to instruction through compart­
mentalized, narrow subject fields . 
Developing An Experience Curriculum 
Notable progress is being made in reorganizing the secondary school 
curriculum to provide opportunity for pupils to engage in life-enriching 
experiences. Such reorganization requires a grouping or curriculum experi­
ences into larger units, such as Citizenship, Living in the Home, Organized 
Group Life, and Leisure. Widely publicized but often misunderstood is the 
�merging core curriculum which by way of its organization of the school 
day into larger blocks of time provides not only close personal attention 
to the individual pupil but also affords time for the teacher and class to 
plan, carry out, and evaluate a variety of project and problem-solving 
activities designed to stimulate pupil thinking, creativeness, initiative, 
and self-direction. 
3Ibid., P • 293. 
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Work Experience 
Another innovation in curriculwn arrangement is to provide work 
experience for pupils either in school or out of school . In the junior 
high school, work experience consists largely of activities rendering 
service to the school . Opportunities for work experience during the school 
day are suggested by Alexander and Saylor4 as follows : 
1 .  Service in the cafeteria 
2 .  Assistants to teachers 
3 .  Beautifying buildings and school grounds 
4. Acting as messengers 
5 .  Operating duplicating and other office machines 
6 .  Managing sch�ol activities 
7 .  Producing . scenery, posters , and forms 
8 .  Opera ting motion picture machines 
9 . Maintaining a school garden 
10 . Acting as janitors 
11 . Operating bookstores 
12 . Supervising traffic in the building and on the street 
13 . Assisting in the library 
Providing for Talented and Retarded Pupils 
It is common thinking to look upon the junior high school years as 
a time for mental exploration and social adjustment . Less emphasis is 
being laid upon pupil acceleration by grades,  and more attention is being 
given to proper personality integration. Whereas in the lower elementary 
grades,  acceleration of more capable pupils is common, Spears5 says that 
law'Uliam M.  Alexander and J. Gal.en Saylor, Secondary Education: 
Basic Principles and Practices, (New York : Rinehart and Company, 1950),  
p . 467. 
5Harold Spears, The High School for Today, {New York :  The American 
Book Compazl1', 1950) ,  p.  327 . 
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11the current trend of thought is that acceleration causes social maladjust­
ments . The modern junior high school extends its program to care for the 
talented, rather than hurry them on to the difficult tasks in the upper 
school. "  Hence, not only is there an attempt to allow the junior high 
school to become an extension of the elementary school, but also an effort 
is being made to provide more challenging activities for the otherwise 
accelerated pupil, either in class, or out or class. Evident also in the 
junior high school is an endeavor to give remedial instruction through 
special classes for retarded learners who tend to become discouraged in 
re gu1ar classwork. Once again, the junior high school is trying to teach 
the early adolescent at his indivichlal stage of mental development, in 
keeping with the charge to administer to each child as he is . 
Improving Guidance Services 
In connection with recognising individual pupil needs, including 
those c;,f an emotional, social, and economic nature as well as educational., 
strong emphasis today is being placed on counseling and guidance services 
in the junior high school . It is being more fully understood that early 
adolescence is a period of sudden physical growth accompanied by emotional 
disturbances that can cause serious personality damages (which may be re­
fiected in overt behavior and academic progress) if not quickly diagnosed 
and remedied. To adequately provide an effective program of good mental 
health, many schools are employing additional staff members who are guidance 
specialists, and whose task is not onl.7 to handle maladjusted pupils but 
also to offer help to teachers in matters or remedial. work, homeroom guidance, 
out-of-class activities ., and in general ., to develop with the staff a 
broader concept of a functional school program. 
Providing for Out-of-Class Activities 
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There is still doubt in the minds of many teachers and administrators 
as to the place and value of the so-cal.led "extra-curriculum. " Albert,.6 
says in this connection: 
Perhaps the most prevalent assumption is tha_t the formal. 
curriculum is planned to meet the needs of adult life, and the 
extra-curriculum to meet the innnediate needs of students . This 
conception goes far to block any ·attempt at basic curriculum 
reorganization and perpetuates a dualism that need never have 
developed . 
In spite of the confusion surrounding the curricular status of many 
normal activities of youth, the extra-curriculum has undergone rapid 
expansion. Douglass7points this out concisely when he says 
No more striking development in the evolution of the American 
High School is evident than that of student activities. The 
magnitude of the program is revealed · not only by the variety 
and scope of activities but also in the type of school buildings 
designed to provide needed facilities • • • •  
The Extra-Curriculum in the Junior High School 
One of the achievements · or the junior high school has been its 
ability to recognize the active life of the youngster and to direct his 
6AU>erty, !?.£• £!.!:•, p.  9 .  
7Karl R. Douglass and others, Education for Life Adjustment: Its 
Meaning � Implementation, (New York: The Rona!cl Press Co . ,  1950),  P:--335. 
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nervous energy toward purposeful learning. SpearsB gives the junior high 
school a great deal of credit when he says 
It has been this unit of the school organization that has 
set the example for student activities in the senior high school. 
Student councils, clubs, assemblies, and other features of the 
extra-curricular life have found their finest developmen� in 
the larger junior high schools of the country • • • • • Revised 
marking systems, the core curriculum, student participation in 
school government, proper student guidance, and many other prom­
ising features of the emerging secondary school have found their 
first growth in the junior high school . 
Scheduling out-of-class activities .  The trend in arranging a daily 
schedule for the junior high school is to divide the day into larger blocks 
of time. Particularly is this true in developing a core curriculum. In · 
the departmentaJ.ized curriculum, the tendency is to provide for longer class 
periods ranging in length from forty to seventy minutes . Some schools are 
eliminating a separate study hall period since many teachers tend to assign· 
very little homework or give over a portion of the class period to super­
vised study. According to Douglass9 "both educational theory and trends 
in practice point to a longer school day and a ·longer class period. "  
And LauchnerlO in discussing important trends in the junior high school, 
reports that "more and more junior high schools are coming into a 6-period 
day, plus an activity period. " � scheduling the activity period, the 
idea seems to be to break the monotony of the school day by placing it 
either in mid-moming, at noon, or in mid-afternoon . 
8spears , 2£· cit., p. 327 . 
9Harl R. Douglass, Or�anization and Administration of Secondary Schools, . (New York: Ginn an Compaey, i945)., p. 133. 
-
10A . H. Lauchner, "Trends in Junior High School Practices, " � 
Educational Digest, 17 : 34-36, February 1952 .  
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Summary 
A study of factors involved - in planning, organizing, and administering 
a program of student activities in the junior high school should include at 
least acquaintance with important curriculum trends and experiments. The 
school administrator must know the direction of the secondary school curricu­
lum before he can make innovations which in turn will become sound educational 
practices. The following trends in the organization and administration of 
the junior high school curriculum are prominent in theory and practice : 
1. Teachers and administrators of the junior high school are becoming 
more concerned about developing a school philosophy and objectives. 
2. Many junior high school teachers are trying to fuse., correlate., 
or integrate the departmentalized curriculum of the junior high school in 
order to unify curriculum experiences for boys and girls. 
3. There is definite interest and some experimentation in develoP­
ing an experience curriculum for the junior high school. One effort in 
this direction is the core program of studies designed to relate school 
activities to true-to-life situations. Another effort is providing work 
experience as necessary to a�olescent growth. 
4. It is now becoming generally accepted practice in the junior 
high school to make some special arrangement� for gifted children while 
on the other hand, to establish special classes in academic areas for 
retarded or slow learners • 
5 .  The junior high school is beginning to realize the need and 
to provide for special guidance services in order to more adequately meet 
the challenge to develop and maintain good mental heal.th within the student 
body. 
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6. Many junior high schools throughout the nation are recognizing 
out-of-class activities as a normal part of the school day and are providing 
school time, and in some cases academic credit, for school-sponsored activi­
ties. 
CHAPTER IV 
A SURVEY OF STUDENT NEEDS AND INTERESTS 
A Short History of Important Related Studies 
Many national., regional., state, and local studies have been made 
during the past thirty-ti ve years dealing with curriculum revision, to be 
based upon evident, imperative needs of American youth. The first of the 
more famous studies was made by the Commission on the Reorganization of 
Secondary Education1 who in the opening statement of its report said in 
part: 
Secondary education should be determined by the needs of the 
society to be served, the character of the individuals to be 
educated, and the knowledge of educational theory and practice 
available. These factors are by no means static . Society is 
always in a process of development; the character of the secon­
dary school population undergoes modification; and the sciences 
upon which educational theory and practices depend constantly 
fun1ish new infonnation. Secondary education, however, like 
any other established agency of society, is conservative and 
tends to resist modifi�ation. Failure to make adjustments when 
the need arises leads to the necessity for extensive reorgani-
zation at irregular intervals. • • • 
Out of the same report came three suggested changes that the school 
must recognize in re-building its program: (1) changes in society, ( 2 )  changes 
in secondary school population, and ( 3) changes in educational theory. 
Highlight of the report was a statement of the aims of secondary education 
which were (and later to be called the Seven Cardinal Principles of Educa­
tion): (1 ) health, (2 )  connnand of fundamental processes, (3)  worthy home 
membership, (4) vocation, (5) civic education, (6)  worthy use of leisure, 
1camm1ssion on the Reorganization of Secondary Education, Cardinal 
Princ1iles .2f Seconda?.' Education, Bureau of Education, Bulletin No . 35, 1918, · ashington, b. • 
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and (7 ) ethical character. This was the first time that educational aims 
were stated in terms of activities of pupils in a democratic society rather 
than in terms of subject achievement. 
The Eight-Year Study 
In the 1930' s came the commonly called "Eight-Year Study, n2 sponsored 
by the Progressive Education Association who sought to analyze modern edu­
cation in tenns of adolescent needs along the lines of social and personal 
living. Four areas into which adolescent needs can be grouped were set up : 
(1 ) immediate social relationships, ( 2 )  wider social relationships,  ( 3) econ­
omic relationships , and (4) personaJ. living. The emphasis was not placed 
upon personal-social needs at the expense of academic education. Instead, 
there was the growing realization that in order to educate to improve the 
quality of living the academic curriculum must in some manner include the 
teaching of such types of behavior as tolerance , co-operativeness,  reflec­
tive thinking, social sensitivity, self-direction, and esthetic appreciation-­
all of which would cut across subject-matter lines . 
Ten Imperative Needs of Youth 
A recent report which has gained nation-wide circulation due to its 
timeliness was published in 1944 by the Educational Policies Conmdssion and 
the National Association of Secondary School Principals of the National. 
Education Association. 3 Again the emphasis in its report was taken a.way 
2Wilford M. Aiken, The Story of the Eight-Year Study, Harper & 
Brothers, 1942 . 
%ducational Policies Com.ission, Education for All American Youth, 
National Education Association, Washington, D. c. , 1944, and National 
Association of Secondary School Principals, Planning for American Youth, 
National Education Association, Washington, D .  c . , 191i!i': 
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from conventional subject achievement and was focused upon purposes of 
learning in modern society. The secondary school curriculum was divided 
into four major areas : (1 ) personal and individual. inte rests , ( 2 ) vocational. 
preparation, ( 3 ) common learnings for civic competence, and (4) health and 
physical fitness . Content of the curriculum should be designed to meet 
ten "imperative needs of youth" which were outlined in the report as follows : 
1 . All youth need to develop salable skills and those under­
standings and attitudes that make the worker an intelligent and 
productive participant in economic life . To this end, most youth 
need supervised work experience as well as education in the skills 
and knowledge of their occupations . 
2 . All youth need to develop and maintain good heal th and 
physical fitness . 
J .  All youth need to understand the rights and duties of the 
citizens of a democratic society, and to be diligent and com­
petent in the pe rformance of their obligations as members of the 
connnunity and citizens of the state and nation . 
4. All youth need to understand the significance of the family 
for the individual and society and the conditions conducive to 
successful family life . 
5.  All youth need to know how to purchase and use goods and 
services intelligently, understanding both the values received 
by the consumer and the economic consequences of their acts . 
6 .  All youth need opportunities to develop their capacities 
to appreciate beauty in literature, art, music, and nature . 
7 .  All youth ·need to understand the methods · of science , the 
infiuence of science on human life, and the main scientific 
facts concerning the nature of the world and of man . 
8 . All youth need to be able to use their leisure time well 
and to budget it wisely, balancing activities that yield satis­
factions to the individual with those that are socially use ful .  
9 .  All youth need to develop re spect for other persons , to 
grow in their insight into ethical values and principles, and 
to be able to live and work co-operatively with others . 
10 . All youth need to grow in their ability to think ration­
ally, to express th�ir thoughts clearly, and to read and listen 
with understanding. 4 
Tennessee ' s  State Educational Survey 
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After World War II, a state-wide study of the educational needs of 
Tennessee was conducted by surveying the total program of public education 
within the state . In answer to "What do you want the schools to teach your 
children? " ,  the people of Termessee mentioned six important areas o f  instruc­
tion.5 In preferential order, they were the following :  
1 .  Competency in the use o f  the fundamentals o f  leaming and 
communication 
2 .  Satisfactory relationship with others 
3 . Adequate physical and mental health 
4. Sound guidance for personal living 
5. Civic skills 
6 .  Vocational. competency 
Without any doubt the _ people of the state eXpect their public schools 
to not only give instruction in basic academic skills but also to emphasize 
social skills , such as getting along with others and learning to make satis­
factory personal. adjustments to the ebb and now of everyday life . 
Tennessee State Progz:am for Curriculum Improvement 
According to a state law (Chapter 119., "Public Acts of 1951" ) which 
places the responsibility for prescribing the curricula for the public 
4Ibid. , Planning for American Youth, p . 43. 
5 As reported by the State Commissioner of Education in a letter of 
transmittal to the Governor and General Assembly of the State of Tennesse, 
dated November 21., 1946 .  
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schools of the state upon the State Board of Education, and in an e ffort 
to further delegate to local systems the responsibility for developing a 
curriculum to meet the educational needs of Tennessee 1 s children, the 
State Board of Education has distributed among the state 1 s school systems 
for study and revision a "State Program for Curriculum Improvement. " The 
Board believes in and wants ·1ocal. initiative in this matter, . as indicated 
by the following: 
Democratic peoples have always re garded with suspicion any 
great centralization of power far away from the local scene and 
not influenced by local needs and desires. Where such has been 
the case, local initiative and growth have been stunted. The 
program of curriculwn improvement must be kept close to the people 
in the local areas. The total program of education in the state . 
is designed to help children grow in desirable directions . All 
personnel, buildings, facili�ies, and materials are but means 
to that end.-- There fore, no program is effective until it affects 
- the child himself.  For that reasori the local level is perhaps the 
most important, for it acts directly upon the child. Therefore, 
any real improvement mu�t come at this level . Improvement made 
elsewhere has no effect· on the child until the local level is 
improved. Therefore, the local units must be encouraged not 
only to study state-wide educational needs but to discover their 
local needs, set up their objectives, and improve their own curricula . 
It is believed that they will understand their local ·situation 
better than persons from elsewhere . It is known that they will 
grow in experienge and sense of responsibility as a result of 
such activities . 
I 
. 
Thus to adequately detennine the educational needs of the state would 
require constant stu� and necessary revision of local curricula, if the 
schools recognize that society is never static ., that individual differences 
must be considered, and that changes take place in educational theory and 
practice . The implication for Tyson Junior High School or any other school 
6.rennessee State Board of Education, Revised State Program for 
Curriculum Improvement, Nashville, Tennessee, 1952, p.  6, Section D. 
32 
is that the school itself should be constantly evaluating its program in 
terms of those experiences which best �velop the pupil to live a more 
effective life in our American democracy. 
Pupil Needs and Interests at Tyson Junior High School 
With respect to what has been done and is being done at Tyson Junior 
High School to evaluate and revise its own curriculum, the principal and 
his staff have from time to time been concerned with making changes where 
a definite and sufficient need has arisen. Du.ring the school year 1951-
1952, time was allowed to present to the student body a weekly newsreel 
which formed the basis for class discussions of current issues. Also there 
appeared the need for a boys 1 Home Economics course when a number of boys 
requested such a course . Since the request came late in the year, the 
addition to the curriculum will be made be ginning with the fall semester 
of 19$2 on a trial basis. The school staff as a whole has always been 
willing to investigate pupil needs in terms of improving the total school 
program. 
In an effort to detemine certain needs and interests of Tyson' s 
boys and girls, this writer made a survey of pupil opinion in May, 1952. 
Out of the school' s 662 enrollment, a total of 532 boys and girls were 
quizzed in a mimeographed questionnaire ( see Appendix) which was distrib­
uted to all classes in ninth grade Ci vies, eighth grade United States 
History, and seventh grade Readlng. The purpose of the large population 
for the study was the attempt to get as accurate consensus or opinion as 
33 
possible from the school' s extremely heterogeneous student body. Limiting 
the questioned population to as few as one third to one half the enroll­
ment could have resulted in a distorted consensus, particularly in the 
range of student interests . Table IV shows grade and sex distribution of 
pupils participating _ in the survey. 
Favorite Subjects 
It was the purpose of the questionnaire to investigate pupil think­
ing along the lines of how the school is presently serving them first with 
respect to subject matter and secondly in regard to pupil activities . In 
response to the question "What is your favorite subject?"  it was discovered 
that instead of elective subjects being favorites , the required courses 
such as English, Mathematics, History, Geography, and Music were rated 
first choice . A .  larger number of boys preferred Mathematics while a greater 
number of girls preferred English (See Table V,_ _page 3.5 ) .  Speculation on 
why required subjects are preferred produced these reasons : (1 ) basically 
the same subject matter is taught in the lower grades and hence is familiar; 
(2 )  many pupils prefer highly organized courses of study; and ( 3) it is 
possible that early adolescent boys and girls do not see any appreciable 
value in diversified, elective courses .  
Value of Present Schooling 
Quite often those who delight in attacking public education claim 
that our present curriculum is not practical . No better answer to the 
question of how practical what a person is learning can be had than that 
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· TABLE V 
RESPONSE� OF TYSON JUNIOR HIGH SCHOOL PUPTIS 
TO THE QUESTION:  ''WHAT IS YOUR FAVORITE SUBJECT?n 
Seventh Grade- Eighth Grade 
Subject Boys Girls B oys Girls 
English 2 14 12 24 
Mathematics 17 18 22 15 
Phys . Educ. 28 9 13 2 
U. S. History --* 27 19 
Geography 22 20 
Music 1 19 3 14 
Home Economics 24 9 
Practical Arts 9 8 
Science 0 0 
Civics 
HeaJ.t; 4 8 
Art 6 2 2 0 
B ible 1 0 4 1 
Latin 
Reading 1 4 
Orchestra 1 2 0 2 
Band . 2 0 1 1 
Crafts 1 0 0 3 
Tenn. History 1 2 
Business Tr. 
-*Not offered in that grade. 
Ninth Grade 


























































In reply to the question "Do you feel that what you are now learning in 
school is valuable and of practical use?" ,  about 97 per cent answered 
yes . Very few in the seventh and eighth grades said no, while all in the 
ninth grade replied ye s . It would appear then that nearly all of Tyson' s  
pupils al:.'8 well satisfied with what they are receiving by way of subject 
matter, except that some would like to take certain courses not now offered ,  
as i s  indicated by data given in Tables VI and VII (page� 37 and 38) . 
Special Educational Needs 
To receive further response in the matter of Tyson' s instructional 
program not being sufficient to meet special needs of the pupils , those 
responding to the questiorma.ire were asked if they would like to . learn to 
do something at school that they are not learning to do novi . Several replies 
which were differe�t and significant were : (1 ) to operate a projector, 
( 2 )  to fix cars ,  ( 3) to learn about airplane s ,  (4) to fix �adios ,  (5)  a 
chance for girls to take woodworking, and ( 6)  how to get along with people . 
Although most pupils would think in tenns of "textbook subjects "  when 
asked what they would like to learn, some, however, in their early adoles­
cence be gin to consider other aspects of learning be sides the basic skills 
of reading, writing, and computing. They become eager to learn �he "social 
graces , "  such as proper telephone conversation, making new friends, going 
on a date , proper dining manners , and the like . Whereas such social. skills 
once upon a time were taught in the home , now the school · receives the 
responsibility since in many homes both parents nmst work and hence do 
not have the time or patience to properly instruct their children . It 
would seem logical that one important social. skill that Tyson' s pupils must 
TABLE VI 
RESPONSES OF TYSON JUNIOR HIGH SCHOOL PUPILS 
TO THE QUESTION : "IS THERE A SUBJECT OR ACTIVITY 
.YOU WOULD TAKE IF TYSON WOULD OFFER IT? tt 
































FREE RESPONSES OF TYSON JUNIOR HIGH SCHOOL PUPllB 
TO THE QUESTION : "IF THERE IS A SUBJECT 
OR ACTIVITY YOU WOULD TAKE, WHAT IS IT?"  
Subject 
or Seventh Grade · Eighth· Grade Ninth Grade Total 
Activity Boys Girls Boys Girls Boys Girls B oys Girls 
Typing 1 10 6 17 2 16' 9 43 
Dramatics 1 15 0 7 1 3 2 26 
Swimming 5 4 2 3 2 3 9 10 
Spanish 1 5 3 2 5 2 9 9 
Plastics Shop 3 1 8 3 2 0 13 4 
Dancing 0 3 0 5 0 0 · O  8 
Auto Mechanics 0 0 7 0 1 0 8 0 
Electricity 0 0 5 0 2 0 7 0 
Phys .Ed.all week 0 0 4 1 0 1 4 2 
Driving 0 0 4 0 1 0 5 0 
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be taught is that of getting along with their fellow pupils, which need 
is evidenced by antipathies wi thin the school population. 
Present School Organizations 
As a possible means of reducing pupil antipathies , one would naturally 
look to the school organizations and their functions . There are only ten 
student organizations sponsored by the school, four of which are re gular 
class activities .  The other six groups meet before school, during school 
at the expense of a class period, or after school . Of the .532 pupils 
participating in the survey, a total of 288 indicated that they belonged 
to one or several organizations . (See Table VIII for a breakdown of member­
ships, page 40. ) On the other h&:id a total of 258 indicated that they 
wished to join one of the present organizations but for various reasons 
were not able to join. Some typical answers to the question "Why would you 
like to join?" were: (1 ) I just want to join; ( 2 )  it would be fun; ( 3 )  it 
would be interesting; (4) I could make new friends ; and (5 ) I want to be a 
part of something. Those who indicated that they did not care to join one 
of the present organizations gave these different reasons : (1 ) I ' m  just 
not interested; ( 2 )  I do not have time ; ( 3) I don' t like the way they are 
run; and (4) I don ' t  feel capable of belonging. 
From the fore going evidence a great number of boys and girls desire 
to belong to a school organization if the opportunity to join were pre-
sented to them. They feel that there would be much to be gained by belonging. 
Those who said they did not care to join may have used that response as 
the cloak of rationality in covering up their inability to qualify for 
TABLE VIII 
MEJIBERSHIPS OF TYSON JUNIOR HIGH SCHOOL ORGANIZATIONS�� 
Organization 
Chorus** 0 
Lunch Monitor 5 
Band** 6 
Orchestra** 2 
Hi-Y (boys) 8 























48 5 10 18 
3 3 0 25 
6 3 2 28 
12 4 4 8 
1 27 
11 1 
7 5 9 6 
5 l 2 6 
1 2 8 













*Information received from questionnaires of 532 pupils. 
�eets during a regular class period. 
membership. It would appear at this point that Tyson needs more than 
just three organizations that do not require any special ability for mem­
bership. A great many pupils possess no special talent and therefore feel 
left out when pupil groups are organized around a special ability like 
playing a musical instrument, or writing news articles, or serving as a 
group representative to the Student Representative Assembly. There is 
little wonder then that quite often a student is heard do say, "Things 
are dull at Tyson. 11 
Innuence of Non-school Organizations 
As a further indication of the gregariousness of Tyson pupils, it 
was discovered through the questionnaire that nearly all of those being 
questioned were identified with some ·organization outside of school. The 
larger number belong to some church-sponsored group such as Scouts , Royal 
Ambassadors, and Girl Guards while a smaller rrumber are members of social 
type clubs such as "Aces, " "Musketeers, " and "Tri-0 . "  A smaller number 
yet belong to civic youth groups such as Boys Club, Optimist · Club, and 
Civil Air Patrol. (See Table IX, page 42,  for membership figures. ) Many 
others replied that they belonged to outside groups but failed to mention 
the groups . From the data presented in Table IX, it can be seen first that 
there is a definite interest of Tyson pupils in organized groups and secondly 
that those groups are quite diversifie� in character of organization and 
scope of activities. 
In answer to the question "Why do you belong?" many gave these three 
sensible reasons : (1) to have fun; ( 2 )  to be with my friends ; and ( 3) to 
learn, in that order. All too often in organizing the school curriculum 
TABLE IX 
MEMBERSHIPS OF NON-SCHOOL ORGANIZATIONS REPRESENTED 
BY PUPILS OF TYSON JUNIOR HIGH SCHOOL, 1952 
Grade and Sex Relig!ous Social 
Grade 7 
B oys 34 22 
Girls 40 35 
Total 74 57 
Grade 8 
B oys 46 20 
Girls 46 40 
Total 92 6o 
Grade 9 
Boys 18 19 
Girls 14 10 
Total 32 29 
Totals 
B oys 98 61 
Girls 100 85 
















the fact is overlooked that some things can and should be include d just 
for the sake of providing the pupils wi th an opportunity to have wholesome 
fun . Anyone who believes today that to learn means to dispense with all 
pleasure is certainly nineteenth century in his thinking . If a pupil can 
find at least one aspect- of his school day interesting, whether·  it be 
receiving a good grade in English, seeing a newsreel in assembly, taking 
part in a student organizatio�--whatever it might be--that one bright spot 
may carry him through the rest of the day on a feeling of success ,  or a 
sense of having learned, or on Im.owing that is needed and wanted by a 
pupil group . 
The need for more and bette r  student activities at �on can be more 
emphatically_ pointed out when at various times new pupil membe rs of outside 
groups are required to pass initiations by appearing at school in unusual 
clothing or by carrying out some seemingly ridiculous assignment . Although 
there is a definite s chool policy against such in�tiating inside the school 
building, there are times when some initiates are accidentally overlooked 
by the staff in the maze of hallway traffic and in the crowde d classrooms . 
It is the belief of this writer that to counteract the emphasis given to 
outside clubs, particularly social clubs which are exclusive in membership 
and which pretend to be "superior, 11 and to combat effectively the confusion 
created by such groups , that the school' s program must include a re gular 
program of student activities, the memberships of which should never be 
totally exclusive and which should receive proper recognition . In this 
connection, a less serious but persistent problem arises when social groups 
outside the school use the school ' s name for publicity purposes, such as 
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the "Tri-0 girls of Tyson Junior High School went on a house party, 11 leav­
L�g the public with the impression that the school is sponsoring such 
groups and sanctions their activities at the expense of the taxpayer and 
ill will of the lower-income groups who cannot afford to join such groups 
and furthermore are not wanted by such groups. With proper publicity 
within and without of school-sponsored organizations, less attention would 
be focused upon non-school groups who would find their present form of 
publicity not as effective . 
Leisure Time Interests of Tyf!on Pupils 
In the day by day tasks of imparting basic skills and developing 
proper attitudes ,  teachers are apt to overlook an excellent approach to 
effective teaching. That approach is through individual pupil interests. 
A good clue to interests comes through questioning pupils about their 
hobbies, which for the most part are carried out on the child' s free time 
without adult pressure and which usually indicate a genuine interest. In 
asking Tyson pupils ''What is your hobby?" and ''Why do you like it? n ( see 
�able X, page 45) ,  out of the 488 who answered the questions, 421 have at 
least one hobby while only 67 have no hobby at all . In their spare time, 
many engage in sports activities (which are needed for physical growth 
in early adolescence ) while a smaller number enjoy collecting articles such 
as stamps, rocks, and paper dolls. Reasons given r or engaging in leisure 
time activities ranged from their being fun to being educational. Any 
proposed, school-sponsored program of activities should not be organized 
without seriously considering the out-of-school, leisure-time interests 




LEISURE TIME ACTIVITIES OF TYSON JUNIOR HIGH SCHOOL PUPILS* 
.. 
Collecting Miscel- No · 
Grade and Sex S1?,2rts Things Crafts laneous Hobby 
Grade 7 
Boys 43 17 11 9 11 
Girls 28 19 1 52 9 
Total 71 36 12 61 20 
Grade 8 
Boys 31 21 22 9 18 
Girls 27 16 1 25 10 
Total 58 37 23 34 28 
Grade 9 
Boys 19. 12 8 5 7 
Girls 1 20 0 24 4 
Total 20 32 8 29 11 
Totals 
Boys 93 50 41 23 36 
Girls 56 55 2 101 23 
Total 149 105 4.3 124 59 
*Information ta.ken from student questionnaire. 
such basic interests in order to capture some of the. pupils ' original 
enthusiasm for organized activities .  
Pupil Opinion on Need for More School Organizations 
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Without being given any .advance notice and being asked near the 
close of the school -year, many Tyson pupils were not quite certain as to 
whether the school should have more student organizations, as the figures 
in Table XI will show. Many felt that if it were possible for more to 
belong to the present organizations, then there would be . no need for more 
activities . But when asked why Tyson needs more student organizations, 
those who bad answered -yes in the above figures gave these significant 
responses : (1) There are not enough, and too many people are left out; 
( 2 )  More organizations would help increase interest and school spirit; 
(3)  We could learn more through them; and (4) We could have more fun. It 
is probable that those who answered no, if given a chance to reconsider 
on the basis of what the other group had said, would agree to more pupil 
activities,  provided that they would be well organized and included in the 
regular school day. Basis for such speculation comes from the response 
given to a further question: "If time during the school day were provided 
for student activities , would you be willing to take an active part in one?"  
Four hundred and seventy answered yes while only 41 answered no . The less 
than 9 per cent who answered no gave these reasons for not being willing 
to take part: (1) I ' m  just not interested; ( 2 )  they don' t want me ; ( 3) mem­
bers of clubs don' t get along; (4) we have enough · activities ; and (5) I 
just don' t �ilce school . These pupils may have had disappointing experiences 
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TABLE XI 
RESPONSES OF TYSON JUNIOR HIGH SCHOOL PUPILS TO THE QUESTION: 
"DO YOU THINK TYSON SHOULD HAVE MORE STUDENT ORGANIZATIONS?" 
Response Girls Total 
Yes, more organizations 








in either school or outside groups and therefore do not want to be in posi­
tion to receive new disappointments . Special attention should be given 
in any school group, whether class or extra-class, to the problem of first 
maintaining interest, which will help to decrease the "mortality rate . "  
Teacher Awareness of Pupil Needs and Interests 
As a last but very important aspect of bringing to light the impera­
tive needs and special interests of pupils is to find out how well the 
teachers really know and understand the pupils . Since the individual pupil 
is usually anxious for his teachers to better understand him, he can serve 
as a source of information in this matter. In responding to the question 
"Do your teachers know your abilities ,  interests, and special needs as 
well as they should?" ,  the majority were not quite sure , some were certain 
that they did, while others knew def'ini tely that their teachers did not 
know and understand them as well as they should. It may be said that although 
classes are beyond the desirable size and that they are added duties beyond 
the classroom, we may lose s ight of the real purpose of the school, i .e . , to 
take each child as he is, whatever his achievement level might be ,  and 
instruct him according to his personal, social, and academic requirements . 
Such cannot be adequately known and understood unless the teacher makes a 
special effort to study accumulative records, observe and discern behavior 
patterns, and either through group guidance or individual counseling come 
closer to real pupil-teacher understanding .  
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Swmna.ry 
In determining specific educational needs of boys and girls in any 
given locality, one should first investigate nation-wide and state studies 
dealing with the problem. In going from the general to the specific, atten­
tion should be given to such ?Jllportant findings as those stated by the 
Bureau of Education in the Cardinal Principles of Secondary Education., the 
Progressive Education Associatio·n ' s "Eight-Year Study, " the National Educa­
tion Association's "Ten Imperative Needs of Youth, " the State of Tennessee ' s  
educational survey of 1946, the Tennessee State Program for Curriculum 
Improvement, and those findings resulting from local investigations. Pupil 
needs at Tyson Junior High School are in general the same as to be found 
elsewhere, except that in expanding the curriculum to allow for greater 
expression of varied academic, social, and recreational interests, the 
need is very apparent and pressing. 
Incorporation of a well-planned program of student activities for 
. Tyson Junior High School should produce these desirable results : 
1 .  The total school program will be more interesting to both pupils 
and teachers • 
2 .  The educational basis for a junior hi gh  school program of student 
activities will be in keeping with the p'Q.rposes of a lower level secondary 
school exploration and socialization . 
3. Those who reach the age of seventeen (the legal age for leaving 
school) and who might otherwise be inclined to drop out of school may find 
through some student activity a new perspective and remain in school . 
• 
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4. School activities will provide the opportunity for many boys 
and girls to become interested in wholesome, constructive and pleasant 
adolescent activities which may fill the need for proper use of leisure 
time . 
CHAP'IER V 
DEVELOPING A CO-CURRICULAR PROGRAM 
Relationship of Activities to the Curriculum 
If the following beliefs were accepted, namely: (1) that educational 
value is to be found in many normal adolescent activities; (2)  that school 
responsibility should be extended to include the inculcation of proper 
attitudes, the developnent of school and coJIDn�ty citizenship, the inte­
gration of adolescent personality, and adequate training for proper use of 
leisure time; ( 3) that the original and now more inclusive purpose of the 
junior high school organization is to provide opportunities for boys and 
girls to explore wide areas of subject matter and to associate w:i. th others 
of their own age group-then, there would be recognition of the importance 
and place of an activity program within the school curriculum. One great 
failure of any program of activities, even when theoretically regarded as 
a part of the curriculum, is lack of adequate planning on the part or the 
administrator; his staff, and his student body. In proposing a co-curriculum 
for Tyson Junior High School, the writer will attempt to point out important 
factors involved in re-organizing the school's curriculum, the first of 
which is to give out-of-class activities full curricular status. 
Understanding the Function of an Activ.ity Program 
In analyzing critical problems related to administering· student 
activities, Johnston says that "many schools have adoped the fonns of an 
activity program without any real understanding of the function it should 
perform. nl The success of any program being developed will depend largely 
on the sympathy, wisdom, foresight, and enthusiasm of the school principal 
and those he delegates to carry it out.  It is imperative, therefore, 
that the school staff, the pupils, and parents be i'ul.ly informed of the 
Ml curricular status of out-of-class activities .  Some methods of inform­
ing would be :  (1) to develop through the faculty a statement of aims and 
objectives of the new program in connection with the school's philosophy; 
( 2 )  to allot time in the school's daily schedule for activities; ( 3) to 
orient the student body in the homeroom and school assemblies,;  (4) by 
obtaining help from the Parent-Teacher's Association in informing parents; 
and (5 ) if necessary, to mimeograph a letter from the principal.' s  office 
to all homes represented explaining the purpose and arrangement of the 
enlarged program of activities. 
Appointing a Faculty Committee 
To secure staff interest in . organizing the program, Edmonson2 suggests 
that the "desirable procedure for the principal. would be to organize a faculty 
committee on activities which would help determine policies, suggest programs, 
and in other ways shape the activities schedule . "  Delegating such duties 
to a committee composed of faculty members especially interested in this 
lEdgar A .  Johnston, "Critical. Problems in the Administration of 
Student Activities," VitaJ.izing Student. Activities in � Secondary School, 
Bulletin of the National. Association of Secondary School Principals, 
(Washington: National Education Association, February 1952) ,  36 :1-12 
2J. B .  Edmondson, Joseph Roemer, and Francis L. Bacon, The Adminis­
tration of the Modem Secondary School, (New York : The MacMillan Company, 
1941), p:-3Iil: 
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phase of the school ' s  program would shift some responsibility and initiative 
to the faculty which might otherwise be passive or even non-cooperative. In 
discussing some general characteristics of a good program of extra-class 
activities, Tompkins3 stresses the fact that it "should be constructive, so 
as to provide for the whole educational activity of the school; thus, it 
will become a planned structure rather than being a partly planned or neg­
lected one. " One way to assure a constructive policy is to "re-educate" 
the faculty through discussions and references to current literature and 
to give them a large share of responsibility in developing the structure 
of the activities program. 
Objectives of the Co-Curriculum 
B asically there is no difference in the theoretical objectives of 
secondary education and objectives listed for any good program of activities. 
Douglass4 explains it in this manner : 
One should bear in mind that stimuli to educational. activity 
are not confined to textbooks or to subjects or to organized 
bodies of knowledge. Any type of object, situation, or impres­
sion that stimulates in an individual mental or physical activ­
ity which results in modification or contro� of future behavior 
in the direction of the objectives of education is legitimate 
subject matter for education. Contributions to these objectives 
are made through acquisition of infonnation, skills and habits, 
ideals, tastes, and interests. To many it seems obvious that 
activities may be so managed as to make valuable contributions 
to these objectives. 
In addition to general objectives, certain specific values of well­
managed programs of activities should be kept in mind. Douglass.5 names 
'Ellsworth Tompkins, "The Relation of Activities to the Curriculum , "  
Vitalizing Student Activities � the Secondary School, B ulletin of the 
National Association of Secondary School Principals, (Washington : · National 
Education Association, February 1952),  36:13-24. 
4Harl R. Douglass, �· ill•, p. 209. 
5Ibid.,  p .  2Ll. 
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these three: (1) the opportunities they offer in exploration and guidance, 
(2 )  the contribution they make to school loyalty and to happiness in school 
life, and ( 3) their values in developing personality anq as mental hygiene. "  
The Educational Policies Commission6 stresses the value of student activities 
in learning democratic ways and lists the following five major purposes: 
1. Students' control of students ' conduct 
2. Students• services to the school 
3. Students' friendly assistance to other students 
4. Infiuencing public opinion in the school 
5 . Recreational and social activities 
The Commission also points out certain civic values to be derived 
from student activities. Included among them _are the follcm:l.ng7 : 
1. Learning to play and work together 
2 • . Opportunities for developing leadership 
3. May help remove class barriers and intolerance 
4. Sportsmanship and disciplined teamwork 
In formulating a set of objectives for an activity program at Tyson 
Junior High School, the principal and his staff should place emphasis on 
objectives that will point the way to these desirable outcomes : (1 ) in­
creased understanding and co-operation among teachers and pupils, (2 )  less­
ening of contrasts between the upper and lower socio-economic levels repre­
sented in the school population, ( 3) development of pride in the school and 
�ducationaJ. Policies Commission, Learning � !!z!. of Democracy, 
(Washington, D. C. : National Education Association, 1940), p .  195. 
7Ibid., p. 2lal. 
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acceptance of school civic obligations as well as privileges, (4) focus­
ing of attention upon worth-while leisure-time activities in opposition 
to exclusive outside interests and questionable practices such . as keeping 
secret opinion books and reading crime comic books, and (5) supplementing 
the regular academic program with projects and interests originating in 
out-of-clus activities. 
Num ber and Kinds of Activities to be Sponsored 
An important decision to be made by the principal and staff is the 
number and kinds of out-of-class activities the school should sponsor. 
Martha GraY8 in writing about school clubs says, "The school should sponsor 
any activity which has educational values and this includes wholesome recrea­
tion-if enough students want it and if sponsorship is available . "  Tompkins9 
says also that activities should "grow out of the life of the school and 
not be imposed. " By the guideposts of educational value, demand on part 
of the students, and available sponsorship, the amount and types of organi­
zations can be ascertained. The problem then resolves to determining the 
various interests of the students and developing a club program in accordance 
with those interests . 
8Martha Gray, "Student Clubs," Vitalizing Student Activities in the 
Secondary School, Bulletin of the National Association of Secondary School 
Principals1 (Washington, D. C. : National Education Association, February 1952 ), 36: tj0-93. 
9Tompkins, .2.E• �., p. 24. 
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Activities Based on Hobbies 
As an index to pupil interest in leisure-time activities ,  looking 
toward the development of a better program of student activities at Tyson., 
the writer obtained information through a student questionnaire (see 
Appendix) which revealed a variety of leisure-time interests ( see Table IX., 
page 42 )  and which consisted largely of hobbies .  Dixon10 says that· a well­
balanced activity program will include "a club program on school time , 
emphasizing hobbies . "  Only fourteen pe r  cent o f  the pupils answering the 
question ''What is your hobby? 11 responded that they had no hobby. It would 
seem reasonable , then., to provide an activity program centered on hobbies 
since 86 per cent of the student body engages in hobbies . Such hobby clubs 
would be in addition to the already established school organiz�tions (which 
are listed in Table VII, page 38 ). In making additions, the idea would not 
be necessarily to provide more activities just "for the sake of activities " 
but to provide better activities so that a greater portion of the school 
population may find opportunity to identify themselves with a student 
organization . To further point out the importance · of determining what 
activities should be maintained., Douglaasll lists the following eight 
criteria : 
1 .  No activity should be organized., or interest maintained 
in it, which requires stronger stimulus than casual suggestion 
and encouragement from the principal or other member of the staff. 
lOfred Dixon, "The Democratic Function of School Activities ., " School 
Activities ., Bulletin of the National Council for the Social Studies 
(Washington, D .  C . : National Education Association., May 1949) ., p .  4. 
llnouglass ,  .2£• � • ., p .  221. 
2. No activity should be organized or maintained which for 
reasons of lack of local support outside the school or the small 
number of pupils requires excessive e:x:pendi ture on the part of 
pupils . 
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J.  No activity should be permitted to continue as a school 
activity which is not democratic in its membership, or which 
will not submit to school regulations for activities and respond 
reasonably well to advisory control. 
4. No activity should be encouraged which does not promise a 
favorable ·balance as compared to possible harmful effects or 
difficulties of management or a favorable balance in educational 
returns in proportion to expenditures of time. 
5 . The number of activities should not be multiplied to such 
a point that a reasonable quality of work may not be done in 
them without excess activities on the part of the more talented 
pupils. 
6. No activity should be maintained for which a capable and 
reliable adviser cannot be found. 
7. Activities should be sufficient in number to provide oppor­
tunities for all pupils desiring to participate. 
8 .  Within the bounds mentioned above as wide a range of acti vi­
ties as possible should be organized and maintained. 
Registration of Pupils for Activities 
Different methods are used for enlisling members for new school organi­
zatiom . One method would be to compile � list of various activities, 
including those already established, which is then submitted to each home­
room for an indication of which ·ones would be in demand. Each pupil would 
indicate a first and second choice in order to provide for a greater variety 
in the event of too many pupils ' desiring a particular type of activity. 
Then, in so far as pos�ible , complete rosters of the organizations in 
demand would be available for the first �rganizational meetings. Such a 
system would make the matter of selecting an activity and signing up for 
58 
it as businesslike as possible and would tend to eliminate insincerity on 
the part of the pupils. Preceding the registration should be held a thor­
ough discuesion in each homeroom on the values to be realized by participa­
ting in school activities. One problem in re gistering for clubs is that 
of preventing cliques from �gistering as a group and monopolizing a club 
or hindering its progress. This can be prevented through proper publicity 
and guidance before registration takes place. One way to attack any organ­
ized attempt to dominate a school organization is to point out the undemo­
cratic nature of such a group and the hannful effects it can bring upon 
the entire program of activities. 
Means of Obtaining Full Pupil Participation 
A common complaint of student activity pro.grams is that not always 
is there 100 per cent participation by the student · body. Every school 
seems to have a certain number of pupils who., through lack of time or interest., 
do not participate in the activity program. Very few schools claim that 
they have an answer to the problem., but there are several means by which 
participation may be increased . 
The Activity Period 
One very effective means of encouraging participation is by allowing 
school time for organizational meetings. Such a period has been commonly 
called an "Activity Period." According to Jacobson., Reavis , and Logadonl2 . 
12Paul B .  Jacobson, William c .  Reavis ., and James D .  Logsdon, Duties or 
School Principals, {New York : Prentice-Hall., Inc., 1950) ,  p. 292 . 
59 
"activity periods are more commonly provided by principals in junior rather 
than in senior high schools. "  In connection with encouraging participation 
in out-of-class activities, Dougl.assl3 says: 
As a means of encouraging activity participation, of digni­
fying it, of making possible the participation of all pupil• 
• • •  and of encouraging members of the faculty to serve as 
advisers, there has developed the practice of setting aside each 
day for organization meetings a period of from 25 to 40 minutes 
in length, in which no classes are scheduled, such period being 
almost universally referred to . as "activity" periods. 
Such a period could serve several purposes at Tyson Junior High 
School. First, school time would be allowed for co-curricular activities; 
secondly, a definite chapel schedule could be arranged; third, more time 
could be given to homeroom guidance; and fourth, some intramural. games 
could be played during school hours. 
Since the trend in scheduling is toward a longer school day, the 
writer proposes the following changes in the daily schedule to include an 
activity period of t1:drty minutes in · length: 
Present Schedule 
Group period 8 :45-8 :56 
First period 9 : 00-9.:56 
Second period 10: 00-10:56 




lunch) 12: 00-l: 30 
Fifth period 1: 34-2: 30 
Sixth period 2: 34-3: 30 
13nouglus, �. �., p .  243. 
Proposed Schedule 
First period 8 :  30-9: 24 
Second period 9 :28-10: 22 
Group (activity) 
period 10: 26-10:56 
Third period 11: 00-11:56 
Fourth period 12 : 00-1: 30 
Fifth period 1: 34-2: 30 . 
Sixth period 2: 34-3: 30 
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Homeroom (Guidance ) ;  Student Representative 
Assembly meeting; Ty-Sun newspaper staf'f' 
meeting 
Lower-class chapel ( for seventh grade ) ;  Home­
room ( f'or eighth and ninth grades ) 
Upper-class chapel ( f'or eighth and ninth grades ) ;  
Homeroom ( f'or seventh grade ) 
Homeroom (Intramurals )  
Several administrative problems connected with the activity period 
might be preventing conflicts of' meetings, adjusting the time schedule to 
allow for extended meetings, and making some provision for pupils not 
attending activity meetings .  
Recording Pupil Participation 
A second stimulus to fuller participation in school activities is the 
realization that a permanent record of each pupil' s  participation is being 
kept. Since such activities are to be an important part of the educational 
program, a record of both participation and achievement should be kept on 
a pennanent cumulative card just as achievement in subject matter or scores 
on psychological tests are pemanently recorded. The manner in which .the 
school records such infonnation will del'E:'nd upon present school practices ,  
clerical help, and space available on a permanent card. It may be suggested 
that sponsors of activities be supplied with recording forms in order to 
facilitate recording and to make the matter a routine duty. Since nearly 
all pupils are anxious about grades and other records , keeping a systematic 
account of participation may go a long way in encouraging them to become 
active in school affairs . 
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Recognition for Participation 
A third stimulus to participation is giving recognition to those 
who serve in official capacities ,  to those who contribute to school achieve­
ment, and to others who render meritorious service to the school . There is 
mixed feeling among educators as to the value of recognition in the form 
of awards . Johnston14 claims that "there appears to be a middle ground 
which is held by those who consider awarq.s desirable in so far as they 
focus attention and energy upon worth-while activities which might not 
otherwise be attempted. "  The trend in recent years is to keep the cost 
of awards to the minimum. Although it is psychologically unsound to 
encourage participation by offering recognition through comrr�ndation or 
monetary awards , developing a point system and arranging for some kind of 
recognition may be important motivating factors for participation in a newly 
organized program of activities. 
Publicizing the Activity Program 
A fourth means by . which pupils may be interested in school activities 
is through proper and sufficient publicity. The homeroom has already been 
mentioned as an important starting point in orientation . Assembly programs 
can be used effectively for acquainting the student body w.i th the privileges 
and satisfactions to be gained by participating in school organizations . As 
a project of elective art classes ,  posters announcing organizational meetings 
will help to remind the students . A last but important source of publicity 
is the student handbook which is being recognized as a great help in orient­
ing old as well as new students and in which should be included brief descrip­
tions of all school activities .  
�dgar A .  Johnston, Point System And Awards, (New York: A .  s .  Barnes 
and Company-, 1930 ) ,  p .  58 .  
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Faculty Sponsorship of Activities 
Enlisting staff members for sponsorship of student activities pre­
sents a problem, especia1ly when faculty members have not sponsored out­
of-class activities for some time . The situation becomes more perplexing 
when it is realized that presently Tyson Junior High School has a minimum 
of teachers , wfth no immediate prospects of relief.  Out of twenty-nine 
teachers ,  nineteen were group teachers during the 19.51-.52 s chool year, 
leaving only ten w:i. thout groups . The band and orchestra directors are 
not available at all times since they are shared with West High School . 
Providing available sponsorship would be simplified if . the number of 
activities to be sponsored should not exceed eight .  However, i f  student 
participation is good, then the demand for sponsors will become greater. 
Since it is not advisable to force pupils into activities and since there 
possibly will be some who are not interested in joining any activity group, 
arrangement may be made to send those few to a central study hall for super­
vised study or some other activity such as seeing films , in order to release 
some group teachers for activity supervision . 
Encouraging Teachers to Accept Responsibility 
Quite often in a traditional school program, teachers become com­
placent and passive in their duties ,  especially when many have grown accus­
tomed to expecting dictation from the principal rather than forging ahead 
on their own initiative . For those who must "receive an orde r  from the 
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boss, " Grayl.5 says that "today' s practice is toward a statement in the 
teacher• s contract to the effect that every teacher is expected to assist 
in the student activity program. "  On the other hand, there are several 
vaJ.uable methods of encouraging teachers to accept responsibility for 
supervising student organizations . Edmondson, Roemer, and Bacon16 suggest 
these subtle methods: 
l .  Special consideration may be given to a teacher' s  co-operation 
in extracurricular activities in the rating of his work . 
2. The teacher• s assignment of class teaching may· be reduced one 
or more periods per day. 
3 .  Teachers may be freed from. other work, such as roll call and 
committees. 
4. Teachers may be shown the opportunity to train students in 
effective school citizenship • 
.5 . Teachers may be convinced of the values of the more · intimate 
contacts 1fi th students . 
Sharing out-of-Class Duties 
To get some indication of the feeling of Tyson teachers on the ques­
tion of . sharing certain out-of-class duties ,  the writer presented the 
question to the teachers . (see Appendix for Teacher Questionnaire ) In 
Table XII will be noticed that the majority of teachers believe that normal, 
out-of-class duties including sponsorship of pupil activities shpuld be 
shared equally and fairly. Another question asked the teachers concerned 
15oray., .2E.• � • ., p. 90. 
16J. B . Edmondson and others, �· � • ., p . 336. 
TABLE XII 
RESPONSES OF TYSON JUNIOR HIGH SCHOOL 'IEACHERS TO THE QUESTION : 
"HOW DO YOU FEEL ABOUT PASSWG AROUND CERTAIN DUTIES SUCH AS 
TEACHERS ' LEAGUE REPRESENTATIVE , AUDIO-VISUAL REPRESENTATIVE 
SPONSORS OF PUPIL ACTIVITlES , ETC . ?" 
Rea�nees Men Woaan Total Per Cent 
1. All such duties should 
be as nearly as possible 
equally and fairly distrib-
ute d among the faculty. 2 12 14 61 
2 . Just certain teachers 
who seem especially fitted 
for such duties should be 
appointed by the principal . 1 8 9 39 
3. Such duties should be 
carried out by teachers who 
volunteer their services . 0 0 0 0 
64 
65 
their opinion with respect to school-sponsored activities. In Table XIII 
on page 66, evidence points to a faculty sympathetic toward co-curricular 
activities . 
By the evidence presented in Tables XII and XIII, it would be safe 
to assume that all other things being equal, Tyson teachers would be willing 
to accept a program of student activities and share in the responsibility 
for supervising it . One effective method being used in Jefferson Junior 
High School of Oak Ridge, Tennessee, in order to obtain teacher co-operation 
and understanding of the scope of responsibilities is the preparation of a 
list of all out-of-class duties, with provision that each teacher is expected 
to choose at least one such duty. In this manner the duties are equally 
distributed, and the staff knows what each teacher• s contribution is ·toward 
an effective activities program . The same procedure may be used at Tyson 
with enlightening effects since many Tyson teachers do not have the slight­
est idea about the duties and total work load of other teachers . 
Assigning Co-curricular Advisers 
If the work load of teachers pennits assigmnent to co-cu.rricular 
supervision, then the problem of the principal. becomes that of "finding 
the right person for the job . "  Gatineau and �art1nl7 explain the matter 
in this way: 
17Jerry Gatineau and Beorge B.  Martin, 11The Assignment of Extra.­
Curricular Advisors, " Educational Administration and Supervision, 38 : 42-47 , 
January 1952 . 
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TA.BIB XIII 
RESPONSES OF TYSON JUNIOR HIGH SCHOOL 'IEACHERS TO THE QUESTION : 
"WHAT IS YOUR OPINION IN REGARD TO SCHOOL-SPONSORED 
CO-CURRICULAR ACTIVITIES?" 
Reaponaea Men WOJl8n Total 
1. They are a necessary 
part ·of the school program. 2 1.5 17 
2 .  They do not fill any 
important need and should 
not be included. 0 0 0 
3 . · I have not given it 
much thought and have no 





Th.is task (of assigning teaching staff to their curricular 
and extracurricular duties for the year) is often made more 
difficult by the lack of staff records in the school office . 
There is sometimes little or not recorded information concern­
ing an indi viduaJ. teacher' s qualifications or past experience . 
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It is advisable , especiallr where inf orrnation concerning teacher 
qualification fo.r supervising out-of-class activities is lacking, to allow 
the teacher to choose the organization he wishes to sponsor . Furthermore , 
the teacher would be qualified if he should happen to sh.ow a since.re interest 
in a particular activity, whe ther or not he possessed any special talent 
in that direction . 
Director of Activities 
In order to free hilllself from the routine work connected with directing 
a program of activities ,  the principal may appoint a director of activities 
whose responsibility will be to co-ordinate the entire program, working 
with and through sponsors and student committees .  0rayl8 lists these three 
main duties of the dire ctor of activities :  
1 . 
2 .  
To plan • • • • 
To co-ordinate . 
3 .  To lead • • • •  
In Jefferson Junior High School (Oak Ridge , Tennessee ) which takes 
pride in its well-balanced program of student activities, the director of 
activities is a guidance specialist whose re sponsibility it is to co-ordinate , 
18uartha Gray, "The Director of Student Activities, " Vitalizing Student 
Activities in � Secon@:m School, Bulletin of the National Association of 
Secondary School Princip s {Washington, D .  C . : National Education Association, 
February 1952 ) ,  36 : 25-31. 
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arrange schedules of activities, and who serves as adviser to the student 
council. If Tyson should need a director of activities, it might be 
advisable to appoint one of the present Student Representative Assembly 
advisers. Since the total school program rests with the principal. as 
. . 
his administrative responsibility, he may serve as the director or activi-
ties. 
Summary 
To launch upon a re-organization of the curriculum to provide for 
a program of student activities requires much deliberation on the part of 
the school principal. His first consideration must be the relationship 
of the proposed co-curriculum to the established traditional program. 
When he has clarified his own thinking., his task is to enlighten his staff, 
his pupils, and the school ' s  patrons . To give his staff an active part in 
helping develop a program of activities, he may find it feasible to appoint 
a faculty committee on activities which will aid in formulating the school ' s  
objectives and policies regarding th� co-curriculwn. With his staff he will 
decide at least tentatively the scope or activities to be sponsored, methods 
· or enlisting pupil participation, scheduling an activity period, and dele­
gating responsibilities connected with the program to the staff. If care­
ful stucv can be given to the outlined procedures., it is the firm conviction 
of the writer that the principal and all others concerned with improving 
the total school program of Tyson will see more clearly- that the "mountains" 
of organization and development connected with providing more and better 
student activities are not insurmountable .  
CHAPTER VI 
ADMINISTERING THE CO-CURRICULAR PROGRAM 
Putting the Program into Action 
Many times a theoretical re-organization of the school curriculUI1 
differs greatly 'from the actual interpretation and application of the 
changes. Therefore, it seems necessary to consider the task of carrying 
through with a proposed change and to focus attention upon important phases 
of administrative responsibility, since a successful program of activities 
must be as carefully directed as planned. 
Sharing the Responsibility for Planning and Directing 
The role of the principal in planning and controlling co-curricular 
activities should be that of working insofar as possible democratically 
with his staff and pupils. In discussing administrative p;actices, Albertyl 
says: 
• • • some school administrators are beginning to perceive 
that under the appropriate type of organization they may share 
the responsibility of instituting desirable changes with the 
teaching staff, the students, and the community at large. Fear 
and inhibitions tend to be broken down when school administra­
tion becomes an agency for facilitating and carrying into effect 
group plans and programs. 
To obtain effective co-operation and participation from teachers 
and pupils, any administrative action that would indicate the idea of a 
lA1berty, .2E• cit., p .  18 . 
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co-curricular program being imposed or forced upon them against their will 
must be avoided. To facilitate inauguration of the program, the confidence 
and interes t of all concerned must be obtained. 
Gradual Growth of the Program 
If the newly organized co-curricular program is to emanate from 
the life of the school, then its outgrowth which will represent needs and 
interests probably will be gradual . Pupil interest, initiative , and respon­
sibility should be stressed, and activities should be developed only as 
pupils are able to share in the responsibility for organizing and controlling 
them . The success of the activity .Program will depend largely upon the 
attitude of both pupils and teachers . To develop within them an under­
standing of basic issues involved, it would be feasible to carry out a 
program of "education" for a duration of several weeks or a month and then 
allow the co-curriculum to gradually 11unfold" as the interest and demand 
of the pupils increase . A hasty initiation may re sul. t in non-cooperation, 
failure , and disappointment by all concerned. 
Supervision of Co-Curricular Activities 
Probably the most important administrative problem connected with 
organized activities is providing and maintaining adequate supervision . 
The succe ss in large measure of a pupil activity depends upon its facul ty 
sponsor who should be appointed by the principal and who should possess 
certain qualifications . 
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Qualities of a Good Adviser 
There should be no difference drawn between good supervision of out.­
of-class activities and good in-class teaching. If out-of-class activities 
have full curricular status and if teachers are hired for their competency 
in ministering to the educational. needs of boys and girls, there is no 
justification for any teacher to shun the opportunity to guide and train 
youth in social and civic living. The teacher interested in sharing in 
developmental training should be alert to new avenues of approach in moti­
vating pupils to learn, to co-operate, to develop sound judgment, and to 
respect their fellow pupils . The teacher who becomes an adviser should 
look upon the activity group as a supplementary laboratory where further 
practice in developing desirable citizenship may be obtained. The test 
for the newly appointed adviser comes when he first meets with his group 
and begins to realize that the situation calls for sympathetic understanding 
and tactful supervision. Johnston2 , in pointing out qualities of an adviser, 
suggests the following tests : 
1. Do you really enjoy associating with boys and girls of 
secondary school age? 
2. Do boys and girls readily confide in you? 
3.  Are you keenly interested in the world around you? 
4. Are you able to make other people enthusiastic about the 
things which interest you? 
2Edgar A. Johnston, "Student Clubs, " Vitalizing Stu�nt Activities 
in the Secondaaf School, Bulletin of the National Association of Secondary School Princip s, (Washington: National Education Association, December 
1941) ,  pp. 31-46 .  
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5 .  Are you an expert in the field o f  activity by this particular 
club? 
6 .  Are you able to give constructive suggestions of things 
to do--but not be annoyed if they are not carried out? 
7 .  Can you guide without dictating? 
8 .  Can you plan systematical.ly, but change your plans as 
circumstances demand? 
9 .  Are you willing to give time and thought to making the 
club a success? 
10 . Are you interested in all members of your club regardless 
of personal attractiveness or social position? 
ll . Have you a sense of humor (even when the joke is on you)?  
12 .  Are you able to find your chief satisfaction in pupil 
growth and not in expressed appreciation of your efforts? 
Duties of the Adviser 
There are different de grees of supervision of school activities 
just as there are varying types or me thods of classroom teaching. One 
advisory method is the laissez-faire principle of letting the group do as 
it pleases without giving any constructive guidance . Another method is 
that of out-right dictation by the adviser.  Teacher domination in the 
classroom may be carried out into out-of-class activities ,  and special 
attention should be given to this danger.  The more ideal type of super­
vision should be that of guiding instead of dictating and being actively 
interested instead of letting matters "take their own course . "  Serious 
thought should be given, possibly through special meetings of advisers, 
to the problem of properly supervising out-of-class activities . 
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Attending Meetings. The adviser should be expected to attend each· 
meeting of the activity with 1Vhich he is charged .  He should be prompt 
since his presence makes the meeting o!ficiaJ.ly and properly supervised · 
in the eyes of the boys and girls . In the event that the regular adviser 
cannot be present, it will be necessary to dismiss the group, or allow it 
to carry on temporarily without the adviser, or preferably have a substi­
tute appointed to meet with the group. 
Specific Duties . Effective supervision calls for more than mere 
attendance at activity meetings and for something different from traditional 
classroom procedure of assignment, study, and recitation. Johnston3 in 
discussing the work of the adviser says: 
As adviser to a student group you will need skill in helping 
students identify problems, plan programs, evaluate outcomes . 
Here as in the class group, you will need tact, patience, and 
resourcefulness so that, without dictating ends or means, you 
can help the group move forward . It will be particularly impor­
tant for you to have some well-developed special interest yourself 
so that you can be a resource person for others with the same 
interest .  
General Principle& of Supervision 
It should be understood by the advisers of all co-curricular activi­
ties that there are certain basic principles of supervision which should 
serve as guidepos� in sponsoring activities . Douglaas4 lists the following 
six important� general principles . 
1 .  The supervision of activities should not amount to domi­
nation. Opportunity must be provided for the development and 
3Ibid., p. 44. 
4noug].ass,  .2E- cit ., p .  250. 
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exercise of pupil initiative, leadership, imagination, and think­
ing through consequences. Pupils must be pemitted to make some 
mistakes as a part or their training. The educational value 
derived from an activity depends largely" upon its incidental 
training value 1 and by- no means entirel7 upon success in the 
ostensible purpose or the organization. 
2. Supervision must circumvent the infiuence or :imaoral and 
unsocial practices; for example, the mismanagement or funds, the 
doll.ination or social cliques, undemocratic selection of men.be rs 
and officials, and unethical business and cOllpeti ti ve practices. 
3. Supervision should be, as far as possible 1 by suggestion 
rather than by authoritative direction. 
4. Supervision must include cooperation with the central. 
administration and the general. activity program, especially in 
matters or accounting (records and reports ) and in the manage­
ment or activities in such a way as to insure loyalty to the 
administrative policies. 
5. Supervision must include recognition of the exploratory 
value or activities as a factor in guidance. Advisers should 
be constantly on the lookout for evidence or special talent and 
should advise pupils conceming the possibilities of training 
and employing such talent. 
6. Supervision should have as one or its primary objectives 
the integration or curricular studies and extra-curricular activi­
ties . · 
Time and Place for Scheduling or Activities 
Another factor to consider in connection with supervision of co­
curricular activities is scheduling of club meetings as to the day of the 
week and places of the meetings. Normally all out-of-class activities 
should be carried on at specified places inside the school building. 
Maxwell and Kilzer' give the following arguments for scheduling activities 
inside the school building: 
Sc . R. Maxwell and L. R. Kilzer, � School Administration, (Garden 
City, New York: Doubleday, Doran and Company, Inc • ., 1936)1 p. 127. 
Extra-curricular activities should be carried on in the school 
building in aJ.:most all cases because pupils regard themselves 
more subject to the control of their teachers at school than at 
other places . School traditions and customs receive greater 
attention on the school premises than elsewhere . 
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Any activity which should require taking pupils outside the building 
should ordinarily begin and end at the building, and in all such cases the 
principal should be consulted on scheduling activities outside the building. 
A Calendar of Activities . A calendar of activities should be pre­
pared as much in advance as possible so as to eliminate confiicts . A 
chart of activities can be devised, to include such infomation as types 
of activities, days and specific locations of meetings, and advisers . 
In this manner the principal. or the director of activities can be easily­
informed of the entire activities program. 
Student Participation in School Management 
In recent years the term student government has given way in pro­
fessional literature to the tem student participation . Student partici­
pation implies co-operative management rather than independent student 
control. Modem theory and practice stress the importance of pupil partici­
pation as having value in helping develop social and democratic co-operation. 
To further point out its va.lue, Koopman., Mi.el, and Misner6 say: 
There is good reason for widening the amount and character of 
student participation . Education is a complex activity . The 
6o. Robert Koopnan, Alice Miel, and Paul J .  Misner, DemocrJ in School Administration (New York: D.  Appleton-Century Company, 1943 , p. 226 . 
successful operation of any educational program demands a high 
level of cooperative activity on the part of all individuals 
who are directly or indirectly involved. This means, then, 
that if democratic cooperation among the entire faculty is an 
effective . method of achieving group purposes, democratic cooper­
ation among students and faculty is doubly effective. From the 
standpoint of allowing the school to fulfil its purpose more 
efficiently, it is extremely worth while to give boys and girls 
as well as teachers maximum opportu.ni ty to participate in the 
planning, execution, and evaluation of curriculum activities. 
Faith in Democratic Participation 
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Administrators and teachers alike sometimes question the practice 
of giving children any voice in school affairs, fearful that such departure 
from the traditional. belief that "children should be seen and not heard" 
would bring disastrous results. Although we enjoy the fruits of democracy., 
we are still afraid of the workings of democracy. We still lack faith in 
the ability of pupils to plan, to make intelligent decisions, and to accept 
responsibility for carrying out those decisions. But according to Alberty7 
we labor under false conceptions, for he says: 
• • • evidence at hand tends to show that once high school 
students become accustomed to a more ccynamic type of education, 
they readily assume responsibility for helping plan and carry 
out their own programs. 
If teachers and administrators would believe in dynamic, democratic 
group action toward achieving desirable educative goals, they would agree 
with caswe118 who says: 
Direct provision should be made for democratic organization 
and direction of _ the school community. If the school is to be 
7Alberty., �· .2.!!•, p. 16. 
8Hollis L. Caswell, Democracy and the Curriculum, Third Yearbook of 
the John Dewey Society (New .York : D.°'Tppieton-Centurr Company, 19.39), p. 418. 
a constructive social force the beginning in democratic procedure 
must be made in its own organization. The optimum curriculum 
will look to the school camnuni ty as a source of unusual educa­
tional poseibili ties and will include many experiences related 
thereto. 
Purpose of Student Participation in School Control 
77 
In administering a co-curriculum with the view in mind of extending 
to the student body some responsibility in managing school affairs, it is 
advisable to consider the purpose or student participation in school con­
trol. In ,rri ting about this important aspect or the co-curriculum, McKown9 
says: 
Today a major purpose of public-school education is to produce 
good citizenship. It is a truism to state that the main func­
tion of all its elements including the student council, is to 
contribute to this end. The three essentials of effective ci vie 
education are (a) appropriate ideals, (b) pertinent lmowledges, 
and (c) functional habits. The school can serve as an "embryonic 
communi tr' in which the pupil can actual.ly apply these three 
essentials of social living. The purpose of student part;icipa­
tion .in school government is not merely � get things done-the 
principal and teachers can usuall.7 get things done more quickly 
and more successfully' than students-bnt to get things done with 
ma.xi.mum educative results, both direct and indirect. 
It is apparent that student participation in school management should 
not be superficial, to give pupils the impression that they are exercising 
some control when actually they may have little or no control at aJ.l. If 
taken seriously and developed carefully, school control can be a· co-operative 
affair and can be an effective tool in shaping school policies, school 
spirit, and many other phases of the entire school program. 
9Harr,- C. McKown, "Student Government and Service, n Developing Citizen­
ship Throul School Activities, Bulletin or the National - Council for The Social Stu �es (Washington, D .  C. : National Education Association, May l.949 ), 
22 ':10-44. 
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The Student Council 
Organization. Participation of pupils in the administration of the 
school is most conmonl;r provided through a student council which is usual.l)" 
composed of elected representatives of either grades or homerooms and 
operates under a constitution which outlines its duties and responsibilities. 
Its authorit;r is usually limited, according to Anderson, Grim and Gruhn,10 
to the following activities :  
(1) the direction of corridor traffic, 
(2 ) cafeteria supervision, 
(3) supervision of pupil elections, 
(4) the sponsoring of assemblies, parties, and field days, and 
. (.5) service as an advisory bo� to the administrative body of the school. 
Purpose . By planning, organizing, and directing its ac�ivities with 
the guidance of an efficient adviser, the council can serve many purposes . 
In a survey made of aims of student counc·us, Van Pool 11 obtained the 
following reasons for their existence : 
To promote student activities 
To develop harm�nious relations between students and faculty 
To assist in the management of the school 
· To develop attitudes of good citizenship 
To promote the welfare of the school 
To provide a forum for the expression of student opinion 
10verno1  E .  Anderson, Paul R. Grim, and William T .  Gruhn, Pr:l.nci,les � Practices of Secondary Education (New York : The Ronald Press, 1951 p. 222 . 
llaeral.d M. Van Pool, "The Student Councu, n Vitalizing Student 
Activities in the Secondary School, Bulletin of the National Association of 
Seeondar,y-Sciio�PI-incipals (iashington, D. C .  : National Education Associ­
ation, Febniary 1952) ,  36:43-.52 .  
To develop s tudent initiative and responsibility 
To provide for a laboratory of citizenship 
To provide an opportunity !or the training of student leaders 
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Activities .  At Tyson Junior High School, for the 1951-52 school year 
a student council was organi�d. Composed of  elected :representatives of 
all the homerooms, it was named the Student Representative Assembly. Its 
work during the year consisted of (1 ) �veloping an attendance improvement 
campaign, (2)  publishing a mimeographed school newspaper, and (3)  estab­
lishing a constitution defining its duties and authority. Each of the 
group' s three advisers directed one of the three projects . Some :responsi­
bility' was delegated to the representative group in planning and carrying 
out three evening parties ,  sponsored by the Parent-Teacher Association 
for the seventh, eighth, and ninth grades . At -several other evening acti vi­
ties, the Assembly was in charge of selling soft drinks and cookies ,  the 
profit from which was deposited in the school ' s  general fund and earmarked 
for Assembly use . Since the school council has already been activated, 
the problem now is that of' increasing its responsibility in order to give 
it more opportunity in helping manage the school . 
Suitable Council Projects . The successful student council is one 
which is aJ.w�ys busy on a school project .  A schedule of suitable projects 
should be drawn up to provide continuous activity and growth. In determining 
what a suitable council project would be ,  1lcKownl2 mentions the following 
five criteria: 
12ileKown, .22·.£!!•, p .  15. 
A suitable project is one that (a) is interesting to the 
students involved; (b) is desirable in the particular school 
situation; (c)  is practicable; (d) encourages initiative and 
originality; {e ) develops responsibility, cooperation, and 
worthy school citizenship; and (f ) leads to :further interests. 
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Council Project Committees. An excellent method or obtaining greater 
student body participation in council work is to develop student council 
committees for each major project. Each committee could be composed of 
one council member and two or four non-council members, making certain 
that every homeroom is represented on at least one committee. For the ' 
1952-53 school year the . follmr:lng Student Representative Assembly projects 
can be initiated by committee work : (1) lunchroom · supervision, ( 2 )  hallway 
traffic control, ( 3) building and grounds beautification, and (4) chapel 
program planning. 
Club Activities 
The strength or a program of clubs depends upon the adequacy or the 
individual clubs ' being organized and supervised. Although club activities 
are characterized by student initiative and freedom in making decisions and 
arranging programs, there must be definite understanding by all pupils 
involved concerning the purpose or clubs, membership requirements, organiza­
tion, and control . 
Purposes of Clubs 
Every school organization must serve a wo�-while educational pur­
pose, school clubs not excepted. Johnston13 gives the following purposes 
13Johnston, EE• �-, pp. 31-33. 
of school clubs: 
1 .  They provide opportunities for learning experiences based 
on pupil interests . 
2 .  Clubs serve as a supplement to the curriculum, especially 
in the small school. 
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3. The club affords opportunity for developing pupil abilities .  
'- . 
4. Clubs may furnish a constructive use of leisure time .  
, • The club may serve as an exploration of occupational. interests. 
It would be in keeping rl th educa tionaJ. practice for the newly organ-
ized club, with assistance of its adviser, to briefiy state its purpose 
for existing and to subnit, a copy of the statement to the director or 
activities or the principal. If it seems necessary to classify the various 
kinds of clubs, the classification could be according to club purposes.  
Club Membership 
Wide participation in school clubs should be encouraged. Some 
schools require every pupil to enroll in at least one school-sponsored 
activity, especially it school time is allowed for activities . Al.though 
such a requirement would solve the problem of as suring _100 per cent partici­
pation and would eliminate the necessity of providing a central. study hall 
for those not participating, much of the real effectiveness of the club 
program would be lost . Out-of-class activities should present a different, 
approach to experiential learning, and imposing upon boys and girls required 
membership may result in noticeable lack of �pontanei ty, initiative, and 
co-operation . Membership in a school club, then, should be based on pupil 
interest and ability rather than on required participation or scholarship. 
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Edmondson14 recommends the following practices in re gard to club member­
ship : 
1 .  Require that membership in clubs be open to all pupils 
on the same basis . 
2 .  Require try-outs as a basis for membership in musical, 
dramatic , de.bating clubs ., and the like . 
3.  Limit club membership to those actually' enrolled in the 
school. 
4. Place a limit on the number of clubs to which a pupil may 
belong. In the case of large city high schools, activities in _ 
band, glee club, orchestra, chorus and debating are often included 
as a regular part of the program of curricular work . 
S. Have special assemblies to give new pupils an idea of what 
the various clubs are doing., but generally withhold membership 
until the . second semester. 
dlub Organization 
To provide optimum experience in democratic procedure, every club 
should be formally organized and conducted in a business-like manner. 
Each club sh:ould elect the following officers : (1) a president, (2)  a vice 
president, (.3) a secretary, and (4) a treasurer. It is desirable to set 
.. 
a higher standard of eligibility for of f'icership than for membership only. · 
The Club Constitution. Each Club should write a constitution giving 
. ' 
such outlined information as (1) purpose, {2)  membership qualifications, 
( 3) officer positions and duties., and (4) types of activ:ities to be pro­
moted .  A constitution helps to clarify pupil tbinking as to purposes and 
procedures . It is suggested that writing a constitution be an important, 
early project for each club established. 
lliEdmondson and others, �· �. ,  p.  302. 
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Club Control 
Some plan for centrally controlling and administering school organi­
zations should be developed. Writing about principles relating to central.i­
zation of organization and administration, Kooa1S says : 
It is recommended (1) that all activities be definitely under 
school direction and control, rather than proceed under a laissez­
faire policy, and (2) that in accordance with this first principle 
there must be some plan of centralization and unification. Essen­
tially corrollar.l.aJ. to these principles are the recomnendations 
(3) that there be authoritative sanction by the principal. or 
other central agency for all new organizations and activities 
instituted and (4) that the principal. be given veto powers over 
all actions of organizations. 
To provide centralized control many schools use the student council 
as a clearing house for all club activities. Council responsibility in 
this direction would include the chartering of new clubs, making suggestions 
for developing club programs, and disbanding clubs that have served their 
purposes and usef'ulness. Central management of clubs at Tyson Junior High 
School could be delegated to the Student Representative Assembly in order 
to give it more exercise in controlling the student body. 
Special Administrative Problems 
In addition to the foregoing problems related to properly admi nis­
tering a co-curricular program, there may exist specific problems such as: 
(1) financing the program, (2) regulating pupil participation, ( 3) the 
use of the s�hool assembl7, (4) mainta1n1ng an adequate athletic program, 
15i.onard V. Koos, The American Secondary School (New York: Ginn and 
Company, 1927),  p. 590. 
-
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(5) publishing a school newspaper, (6) preparing and distributing a student 
handbook, and ( 7 )  controlling social events. It is necessary to explain 
briefiy these special problems so that attention may be drawn to them. 
Financing Co-curricu1ar Activities 
Costs or various pupil activities should be kept to the minimum. 
It is advisable to not allow any school organization to collect dues from 
its members unless there is a definite need for raising money, and then 
dues should be kept to the minimum. In the matter or providing equipment, 
the tendency is for the school to furnish expensive items. Anderson16 
gives the following practices in relation to financing activities : 
1. The board or education provides for much or the expense 
of the various activities by an appropriation in the school 
budget. 
2. School authorities and faculty sponsors carefully plan 
to keep down the cost of the various activities by establishing 
policies limiting the amount of money that may be spent for 
pins, dues, social. functions, and other items. In some schools, 
club pins and dues are not pel"llitted, and the amount spent on 
parties is limited. 
3. In many schools activity tickets are sold at a reasonable 
cost early in the school year. These admit pupils to athletic 
events, concerts, plays, and other performances and entitle them 
to the various school publications. The activity ticket permits 
better budgeting by the pupil in his personal finances and enables 
man7 pupils to attend more activities by" reducing the unit cost. 
CentraJ.ized Financing. All organizational. finances should be handled 
through one person, a member of the faculty, designated as school treasurer., 
or through a central body'., the student council. The council through its 
financial conunittee can be responsible for receiving, recording, and 
16Anderson and others, .22• �., p. 228. 
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depositing with the school treasurer all monies of all organizations. When 
the need for the money arises, a club official and the club sponsor can 
request a check written for the exact amount. This system safe-guards 
against any mismanagement of funds. 
Regulating Pu.pil Participation 
Sometimes over-participation in activities presents a problem. 
Therefore, some forethought should be· given to it so that over-participation 
may be either discouraged or prevented. In some co-curricular programs 
the overly-ambitious pupil is regulated by simply limiting the number of 
activities he may engage in at one time . Another method is by means of 
a point system which would restrict participation to a maximum number of 
points. According to Gray, 17 a sample procedure would be: 
a .  Every leadership position would carry five points, three 
points for a minor position, and one point for membership . 
b. Then the decision is made as to howr many points a student 
may carry. Many schools provide that the student may carry only 
one fiw-point responsibility at a time. 
The importance of regulating participation lies in the fact that 
small numbers of pupils may tend to monopolize opportunities £or active 
participation. Activities would begin to lose their attractiveness if 
al.land to be dominated by over-participants . 
The School Assembly 
The assembly or chapel program presents no particular problem to 
the principal who does �he planning and conducting of the program without 
17oray, .22.• �., p. 92. 
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seeking faculty and pupil interest and participation. But to the principal 
who is interested in improving assembly programs, to make them as meaningful 
and rich in educational experience as possible, comes the question of how 
to share with teachers and pupils in planning an<l: carrying out effective 
programs. A meth�d commonly used is that or the principaJ. ' s  appointing 
several staff members who in turn will appoint several. pupils, all or 
whom will serve as an Assembly Planning Committee. out or the conmittee 
will come suggestions for chapel programs which should be centered pr.i."'.'9 · 
marily on the life of the school . 
Maintaining an Adequate Athletic Program 
All secondary schools provide some opportunity for physical education, 
and many maintain a highly organized program of intramural and interscholastic 
athletic activities. The common and most widely criticized co-curricular 
activities are those included in the school' s athletic program. The problem 
in athletics is to balance the program in such a way as to provide maximum 
opportunity f'or participation br the entire student body. A kindred pro-
blem may be the placing or undue emphasis upon the competitive aspects of 
the athletic program. Competitive athletics in the junior high school are 
largely intra-mural with decreasing emphasis being placed on inter-school 
games. The athletic directors of the school can aid the co-curricular 
program by scheduling homeroom toumaments or one kind or another through-
out the school year. The administrative problem is that of developing 
school-wide participation through intramural scheduling and through recog­
nizing in assembl7 and in the school newspaper the importance and current 
results of intra-mural games. 
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Pu.blishing a School Newspaper 
The most eoDDllon school publication is the school newspaper. Its 
purpose should be to assist in the guiding and formin� of public opinion 
by publishing news that really- is school news . As to issuance, Maxwell 
and Kilzer18 write : 
The high-school newspaper should be issued at least weekl,­
wherewr this is at all possible; otherwise, its contents take 
on the characteristics of histor;r rather than news. Editorials 
should make their appearance when the time is right; the7 seldom 
deserve space after the problems with which they deal have been 
sett1ed and forgotten . 
The principal.t s  responsibility in connection with a school news­
paper is to see that it is a co-operative affair between faculty and pupils. 
To give pupils a greater share of responsibility in publishing a school 
newspaper, a Nnspaper Committee responsible to the student council can 
be appointed to head up all activities involved in gathering news, in 
writing articles, and in distributing published copies. 
The Student Handbook 
To facilitate orientation or the incoming pupil, many secondary schools 
publish yearly a handbook which contains such items as school organisations, 
program of studies·, director,. of the building, fire drill regulations, etc. 
Quite often the handbook ii sponsored by the student council and is financed 
through its sale to pupils at a small price. Preparatio� of a handbook 
b.r pupils can be a very valuable lea.ming experience. .The principal should 
suggest and encourage the student council to develop the handbook as one 
of their yearly projects. 
18ila.xweu and Kilzer, �. ill•, p. 1So. 
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Controlling Social Events 
Some policy should be established by the principal. with respect to 
social affairs sponsored by the school or by separate school organizations. 
Otherwise the problem of controlling such activities becomes rather obnox­
ious . Edmondson19 makes the following suggestions for control of social 
affairs: 
1. The number of social. functions should be definitely lim­
ited. 
2 .  ill plans for any social. function should be submitted to 
the chairman of the social committee or to the social. director 
at least a week before the affair. 
3. Before any club plans a party, the social director should 
be consulted as to the availability of a suitable room and appro­
priate equipment . The janitors should also be informed so that 
there will be no misunderstanding with re gard to use of clubrooms 
by different organizations. 
4. .A.dmi ttance to social functions should be refused to those 
who are not at the time members of the organization sponsoring 
them, unless special arrangements have been previously made for 
their admittance as gu.ests. 
Evaluation of the Co-CurrioulUJI 
Evaluating an educational activity is just as important if not 
more important than planning< the activit7. Progress is measured in te:nns 
of continued growth and improvement . To determine the shortcomings as 
well as the values of the co-curriculum, provision should be made for 
constant evaJ.uation in which pupils, teachers, and parents take part . 
19Edmondson and others, ££• �., p. 30.3. 
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Pu.pil evaluation in part will consist of the extent of volunteer partici­
. pation in co-curricular activities and the interest maintained. Staff 
. evaluation may be carried out either formall.y with much time and attention 
being devoted to it in faculty meetings or infonnall.y wi. th occasional. 
reference and discussion throughout the school year being made to the 
progress of the program. Indication of lay evaluation may come by way of 
expressed opinions in Parent-Teacher Association meetings, in parent­
principal or parent-teacher conferences. To keep parents inf'o�d about 
individual pupil progress in co-curricular activities., some form of report­
ing should be devised., whether it be in connection with character trait 
grading or by way of a separate co-curricular report card. 
Evaluative Criteria 
It would be well to keep in mind when examining the co-curriculum 
the criteria of evaluation established in the Cooperative Study of Secondary­
School Standards which was organized in 1933 as an effort in part to find 
means and methods to determine the effectiveness of a school in terms ot 
its objectives. The followi.ng thirty criteria taken from the Evaluative 
Criteria Manual 20 · can be helpful in evaluating a co-curricular program 
of Tyson Junior High School or that ·of any other school: 
1. Haw well does the pupil activity program complement and 
enrich the classroom activities? 
2. To what extent is the activity program based upon stu� 
and analysis of pupil interests and needs? 
3. To what extent does the pupil acti vi t7 program make pro­
vision to meet new interests of pupils? 
20cooperative Study or Secondary- School Standards ., Evaluative Criteria 
Manual (Washington : The Cooperative Stu� of Secondary School Standards, 
1950), pp. 193-205. 
4. How wholeheartedly do pupils participate in the program? 
5. How adequate is the general. organization of the pupil 
activity program? 
6. To what extent does the faculty provide cooperative guid­
ance and supervision of the activi�ies? 
7 . To what extent does the program provide opportunity for 
pupils to manage the activities? 
8. How adequate are provisions for pupil participation in 
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school government? 
9 .  How well do pupils understand and accept their reaponsi­
bili ties in the government of the school? 
10. How effectively does pupil participation in school govem­
ment develop leadership and other socially desired attitudes and 
abilities? 
ll. To what extent can the student· government organization be 
considered a functioning example of a democratic group? 
12. How adequate are provisions for homeroom activities? 
13. How extensively do pupils participate in homeroom activities? 
14. To what extent are the guidance functions of the h�room 
being achieved? 
15. HOll' satisfactorily do homeroom activities provide oppor­
tunities for development of desirable personal and social tra.i ts? 
16. How adequate is the p1anning for assembly progr�? 
17. Haw effective are assembly programs as educational and 
inspirational experiences? 
18. How actively and extensi nly do pupils participate in 
assembly programs? 
19 . To what extent do pupils participate in the planning of 
social activities? 
20. How extensively do pupils participate in such activities? 
21. How adequate are the provisions to assist pupils who have 
particular need for participation in social activities? 
22. How well do pupils conduct themselves at social functions? 
23. How adequate is the variety of club offerings in terms 
of pupil needs? 
24. How extensively do pupils participate in school clubs? 
25. To what extent are the club activities related to the 
out-of-school and leisure interests or pupils? 
26. How adequate is the number or school publications? 
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27. How adequate is the f:requ�ncy or issuance or school publi­
cations? 
28 . How satisfactory is the quality of publications? 
29. How adequate is the organization for proper handling and 
accounting of pupil activity finances? 
.30. To what degree is pupil participation in the activity 
finances planned as a learning experience? 
A major responsibility rests with the school principal when a pro­
gram of co-curricular activities · is put into operation. His duties are 
increased, particularly in the matters of scheduling an activity period 
and in assigning his staff members to sponsorship duties. A great deal 
of routine may be involved., such as keeping records of pupil participa­
tion., but in all of the organizational. maze there is opportunity- for him. 
to promote a most valuable phase of public education-democratic organi­
zation and administration of the school by teachers., pupils, and principal.. 
ln administering the co-curricular program., adequate attention must 
be given to supervising activities, to all the problems involved in giving 
pupil.s a chance to participate in school management., to the structuring or 
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adequate school clubs , to problems incidental to an effective program, 
and to evaluating 1 ts outcomes .  A close study o f  the mentioned problems 
related to administering an effective co-curriculum may help clarify the 
administrator' s  thinking and help him to translate theory into actual 
practice. 
CHAPTER VII 
CONCLUSIONS, mP.LICATIONS, AND RECOMMENDATIONS 
This study has been an attempt to examine the adequacy of the curricu­
lum offerings or Tyson Junior High School and to propose a re-organization 
of the curriculum to provide for a program of student activities having 
f'ull curricu1ar status. It has been the intention of the writer to pre-
sent first an unbiased descriptive analysis of the school, its present 
curriculum , and its divergent eommuni ty areas; secondly, to investigate 
pupil needs and interests and to suggest an adjustment in the school's pro­
gram to more completely meet those needs; third, to bring to light certain 
trends in secondary education relative to the co-curriculum; and fourth, 
in view of the possibility and feasibility of effecting a definite curricu­
lum revision, to propose a plan for effectively organizing and adminis­
tering a program of co-curricular activities for Tyson Junior High School . 
It has not been an effort to cast renection upon any single person 
or group of persons connected with the work of the school; neither has it 
presented any particular opportunit:, to give praise in an:, direction. 
Criticism should al.ways be welcomed when accompanied by practical suggestions 
for improvement. The writer realizes his lac� of experience and ability 
to meet and solve many school pr()blems with which he mu.st come to grips 
and is always anxious to find better means of working with boys and girls 
in order to make their school careers as profitable and enjoyable as pos­
sible. Af'ter serving for three and one half years as a member of the staff 
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of Tyson Junior High School, the writer has felt free to question the 
value of certain practices and to suggest to both teachers and the prin­
cipal. at least experimental practices that may prove practical in particu­
lar situations. No finer, more co-operative group of teachers can be found 
than that of Tyson, and no school principal. could be more patient, sympa­
thetic, and irilling to initiate changes to improve the total school program 
than Tyson • s principal. Therefore, it has been felt that ·any · findings and 
recommendations that may be forthcoming from this study would be accepted 
by all concerned in a spirit or understanding and willingness to seriously' 
consider accepting the challenge to make changes in the school I s program 
in order to train Tyson' s boys and girls to live more effectively in their 
educational., civic, eco�mic, and social environments. 
As a result or the study or important factors involved in organizing 
and administering a program of student activities for Tyson Junior High 
School, the following conclusions can be drawn: 
1 .  The school presents a complex picture of humanity; its popu­
lation is a composite of a wide cross section of socio-economic and cul­
tural. levels of society. 
2 .  Since approximately 83 per cent of Tyson' s pupils come from 
homes representing the two socio-economic extremes of the school' s  com­
munity, with no sizable middle-class group to help equalize the extremes, 
it is the school' s peculiar position and responsibility to foster a pro­
gram of good will, to stress better human relations, and to accept the 
cha.llenge to provide the best possible educational experiences for aJ.l 
boys and girls regardless of class, creed, or ability. 
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3. According to the consensus of teacher-pupil opinion, Tyson 
needs to provide for experiential leaming in areas other than subject 
matter. 
4. The ci vie and social needs of the pupils are great and should 
be met by the school. 
, ! The school' s program as now organized and administered is inade­
quate to meet all the urgent social and ci vie needs of pupils. 
6 .  The present activity program of the school is  inadequate due 
to the small number of pupils who find opportunity to participate .  
7. The trend in secondary education, particularly on the junior . 
high school level, is to provide a greater variety of educational activities ,  
out-of-class as well as in-class, a n d  to allot school time for out-of-class 
activities . 
8. The school ' s  present program would not be greatly altered but 
rather enhanced by incorporating a co-curricular program of activities 
during school hours, there by giving every pupil an opportuni t7 to partici­
pate in school-sanctioned, school-controlled out-of-class activiti�s . 
9 . The interest, understanding, and enthusiasm of the faculty and 
the entire student body should be sought in de�loping the co-curricular 
program. 
10. Provision should be made for democratic administration of school 
activities, giving pupils responsibility for shared control only when through 
orientation and training they develop a clearer understanding of democratic 
group action and display the ability to work more democratically with their 
fellow pupils and teachers. 
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The importance of a co-curricular program for Tyson Junior High 
School must be stressed. If inaugurated and carried out caretnlly, this 
important phase or school lire can open up avenues or approach to many 
other areas of school activity which presently seem to be nebulous in 
character. With reference to group guidance, the co-curricular program 
may furnish the key to maintaining esprit de corps and to devel.oping among 
pupils spontaneous action toward cooperative endeavors. From the stand­
point or increasing the holding power of the school (which in 1951-52 
amounted to approximately 88 per cent), the activity program may become 
the deciding factor in retaining many potential drop-outs who otherwise 
could not find satisfaction in school life. For improving human relations 
in the school and community., the activity program may become the basis on 
which many pupils from many different levels of society can find common 
interests and can begin to appreciate one another in terms of interest, 
ability, and personality rather than in terms of weal.th and position . A 
last major implication of the program would be the excellent opportunity 
it can present in helping develop democratic school. and community citizen­
ship, which seems to be a major purpose ot public education. The educative 
values inherent in a well-developed, well-directed program or co-curricul.ar 
activities mu.st be fully recognized. 
It cannot and must not be assumed that this study' of factors involved 
in developing and administering a co-curriculum for Tyson Junior High School 
is exhaustive. In the space of time given to research, study, and reporting 
ot findings, the writer has attempted to lay emphasis on only the more 
important problems encountered in the co-curricul�r program. Further study 
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in the field of curriculum evaluation and revision would be highly desir­
able since progress in educational practice is measured by means of con­
stant re-examination of purposes and outcomes . 
In addition to projecting the present study into the future, other 
areas of study related to the instructional and co-curricular programs of 
Tyson Junior High School may be suggested: 
1. The adequacy of the school' s  program of studies. 
2 . The value of larger blocks of time in the tradi tionaJ. 
curriculum. 
3. A su.rvey or community resources with respect to improving 
the school program. 
4. The holding power of the school. 
5 .  The improvement or community-school relationships. 
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APPENDIX 
STUDENT QUESTIONNAIRE 
. This questionnaire which you are asked to fill out is a pa.rt of 
a stuey of what can be done at Tyson to make the school more interesting 
to the pupils. Pl.ease answer all the questions to the best of your abil­
ity. Your answers will not in any way affect your grade in any subject, 
but the way you answer may help us to improve our school. So answer each 
question very caref'ully and sincerely. You do not have to sign your name. 
1.  Check one : Boy_ Gir1_; your age_; . grade_ 
2. Wh�t is your favorite subject_? _______ Jfhy? _______ _ 
J. What is your hobby? J\'hy do you like it 
-------- -----
4. What do you like best about Tyson? ---------------
5 .  What do you dislike, if anything, about Tyson? ---------
6. Do you f'eel that you have any say-so in schoo1 matters? 
A great deal_ Some None at aJ.l 
7 . Do your teachers know your abilities, interests, and special needs as 
well as they should? Yes Not sure_ No_ 
8.  Do you know and understand your teachers as well as you want to? 
Yes Not sure No 
9 . Do you fee1 that what you are now 1ea.rning in school is val.uable and 
of practical use? Yes_ No_; if not, why? _____ _ 
10. Is there a subject or activity you would take if Tyson would offer it? 
Yes_ No_; if' yes, what? _____________ · 
11. a )  Is there anything you would like to learn to do at school that you 
are not learning now? Yes No 
b) If so, what? -
c) Does there seem to be any- opportunity to leam it at school? 
Yes_ No_; if' not, why not? _____________ _ 
12 . Do you feel that you are "one of the gang" at school? 
___ Yes, I feel that I .  belong, that I "count" for something and 
that I am "wanted. " 
___ Yes and No; I often wonder about this ; I am not sure . 
No, I think that I am more or less a "nobo� or an "outsider. " 
---
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13. Please check the school organizations of which you are a member: 
Hi-Y -- Student Representative -- Assembly 




Boys ' Ensemble 
--. Ty�un newspaper staff' 
--Lunch period monitor 
--
14. If you are not a member now, would you like to join one of the present 
school organizations? Yes_ No_ Why? ___________ _ 
No 
--
15. a)  Are you a member of any club outside of school? Yes 
b)  If yes, which one ( or ones)? 
c )  Why do you belong? 
----------------
16. Do you think Tyson should have more student organizations? 
Yes . No_ If yes, why? _____________ _ 
17. If Tyson needs more student activities, what activity or club would 
you . want to start? __________ }'hy? _________ _ 
18 . a)  Do you believe that time during school hour should be allowed for 
club matings and other activities? Yes No 
b) When do you think time should be given durfng the day? 
Morning__ Lunch hour Afternoon 
c)  Hem much tiiiieshould be allowecf"?or activities.,.-:--
30 minutes_ 16 minutes_ one entire period_ 
19. If time during the school day were provided for student activities, 
would you be willing to take an active part in one? 
Yes No If not, why not? -----------
20. a )  Do you now have a Study Hall period? Yes No 
b) If' so, do you really need it to stu� Y� � 
c )  If you do not need your Study HaJ.1 period, could you �that 
period more pro.fi tably some other way? Yes No 
d) If -yes, how could you use it more profitab� 
--------
TEACH&R QUESTIONNAIRE 
The information you will give in this opinion survey is needed to 
complete a study of Tyson' s  total school program. Please answer every 
question carefully. Do Not Sign Your Name . Nobody' cares about 'fwho says 
what. 11 Print in BLOCK LETTERS any written answers to further guarantee 
Anonymity. 
1. Check one : Man Woman -
2. In general, have you been satisfied or dissatisfied with your work 
this school year? 
1 )  very well satisfied 
--2· ) satisfied 
3) partly satisfied 
_,......4) dissatisfied 
5 )  very much dissatisfied --
3. In general, do you feel that you are "one of the f'amily" as f'ar as 
the entire faculty is concerned? 
l )  yes 
--2· ) not quite certain 
3) no --
4. How often can you find enough time to prepare adequately for your 
teaching? 
1 )  always or almost always 
--.-_2) usually 
3) about half the time 
----.4) seldom 
5 )  never or almost never --
5. In your opinion, how does your total work load compare with that of 
the other teachers? 
l )  I am carrying the li�test total load. 
--.2) I am in the bottom 1/4. 
--3) I am in the middle. 
4) I am in the top 1/4. 
--5) I am carrying the heaviest total work load. 
6. Haw mu.eh of your time is taken up by- faculty meetings, committee work, 
conferences, etc .? 
1) f'ar too much 
--2) somewhat too much 
3) about the right amount 
-....... 4) We need more of' this in our school. 
5) I have no opinion. --
lo6 
7 .  Which, if any, of the following do you reel should not be considered 
a part of a teacher' s  normal duties? 
1)  taking or selling tickets at school activities 
--2) occasional. evening duties such as supervising dances, parties 
. 3) conferences with parents · 
_.....,_.4) attending P. T .  A. mee-tings 
5 )  faculty meetings after school 
--6) occasional. field trips with students 
7 )  sponsoring student activities 
--a) coaching dramatics 
8. Hovr do you feel about "passing arol.Uld11 certain duties such as Teachers' 
League representative, Audio-Visual representative, sponsors of pupil 
activities, etc.? 
1 )  All such duties should be as nearly as possible equa:lly and 
-- fairly distributed among the faculty-. 
2) Just certain teachers who seem especially fitted for such 
-- duties should be appointed by the principal. 
3)  Such duties should be carried out by- teachers. who volunteer 
--· their services.· 
9 . What do you think about the time length of the early morning group 
period? 
1) It is too long for all that has to be done . 
--.2) It is just about right in length. 
3) It is too short for all that has to be done. -----
10 . In general, haw well satisfied are you with the present daily schedule 
of class periods? 
1) very well satisfied 
--2) pretty well satisfied 
3) about half and half --i 
4) dissatisfied 
--_5) very much dissatisfied 
11. Haw do you feel about the present sched.ul.ing of chapel programs? 
1)  I like the present arrangement, having it only when needed. 
--2) I prefer a regularly scheduled time for chapel . 
___ 3) I pre.fer a regular, separate time for chapel, not to interfere with any- class periods. 
12 . a )  Are there things not being taught at Tyson right now and which you 
think the pupils should be learning? 
1 ) No, none 
--2· ) Yes, a few things 
3) Yes, many things 
b .... ) ....... I�f there are things the pupils should be leaming but are not being 
taught, tell what they are .  -----------------
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13 . How do you feel about starting school at 8 :  .30 A .  M.  with the first­
period class, with group period to come later in the day? 
1) I would be in favor of such a schedule . 
--2· ) I am not quite certain about this . 
3) I would not be in favor of such an arrangement . -� 
14. Do you feel that you have had too many or too few student activities 
to supervise this -year? 
1 )  I have had too many. 
--2) I have had about the right number. 
3) I have had too few. 
----.4) I have not been in charge of any activity this year. 
15. What is your opinion in regard to school-sponsored co-curricular acti vi­
ties? 
1 )  They are a necessary, valuable part of the school program. 
--2· ) They do not fill any important need and should not be included .  
3) I have not given it much thought and have no opinion. 
--
16 . What is your opinion in regard to arranging the daily schedule to 
allow sufficient time for school-sponsored pupil activities? 
1)  I believe time should be allowed so there will be less con-
--
fiict between such activities and regular class work. 
2 )  The present arrangement of taking pupils out of class when --
needed is agreeable with me . 
3) I have no feelings either way in this matter .  --


















RESPONSES OF TISON JUNIOR HIGH SCHOOL PUPILS 
TO THE QUESTION : "DO IOU FEEL THAT YOU HAVE 
ANY SAY-SO IN SCHOOL MATTERS 




























RESPONSES OF TYSON JUNIOR HIGH SCHOOL PUPILS 
TO THE QUESTION : "DO YOU FEEL THAT YOU 
ARE 1 0NE OF ·THE GANG' AT SCHOOL?" 
Grade and Sex Yes Yes and No 
Grade · 7  
Boys 62 28 
Girls 70 32 
Total 132 6o 
Grade · 8 
Boys 69 29 
Girls 64 38 
Total 133 67 
Grade 9 
Boys 36 17 
Girls 28 20 
Total 64 37 
Totals 
Boys 167 74 
Girls 162 90 
















RESPONSES OF TYSON JUNIOR HIGH SCHOOL PUPILS 
TO THE QUESTIOM : "DO YOU BELIEVE THAT TIME 
DURING SCHOOL HOURS SHOULD BE ALLOWED FOR 
CLUB MEETINGS AND OTHER ACTIVITlES?• 
































RESPONSES OF TYSON JUNIOR HIGH SCHOOL PUPILS 
TO THE QUESTION: "IF YOU ARE NOT A MEMBER 
NOW, WOUIJJ YOU � LIKE TO JOIN ONE OF . 
THE PRESENT SCHOOL ORGANIZATIONS?" 




































RESPONSES OF TYSON JUNIOR HIGH SCHOOL TEACHERS 
TO THE QUESTION : "DO YOU FEEL THAT IOU HA VE 
HAD TOO MANY OR TOO FEW STUDENT ACTIVITIES 
TO SUPERVISE THIS YEAR?" 
Response lren Yamen 
I have had too many. 0 1 
I have had about the 
right number. 2 10 
I have had too few. 1 0 
I have not been in 
charge of any activity 











RESPONSES OF TYSON JUNIOR HIGH SCHOOL TEACHERS 
TO THE QUESTION: "WHAT IS YOUR OPINION IN REGA.RD 
TO ARRANGING THE DA.Il,Y SCHEDULE TO AIJ.J:JN 
SUFFICIENT TIME FOR SCHOOL-SPONSORED 
PUPIL ACTIVITlES?" 
Be2me Jlan . /,.·· ·c:·W0118n 
I believe time should be allowed 
so there ll'ill be less conflict 
between such activities and 
regular class work . 3 15 
The present arrangement of taking 
pupils out or class when . needed 
is agreeable with me . 0 4 
I have no feelings either way in 
this matter. 0 0 
113 
Total 
18 
4 
0 
